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CHAPTER I 
IN T R O D U C T I O N
There has al wa ys been great concern, if not 
pr eoc cu pa tion,  wi th the pr oje cted character, image, 
prestige, r e p u t a t i o n  of a given co lle ge  or university. 
Co nsequ en tl y, much has been wr it te n on various t ech ni ques to 
im pro ve on this s e em in gly int angi bl e quality. Yet, social 
r es e a r c h ' s  cap acity to identify the character  of an 
o r g a n i z a t i o n  has not su rpassed stat e m e n t s  of co nv e n t i o n a l 
wisdom.
An early form of i n s t i t u t i o n a l  pr est ige  was evident in 
the M e d i e v a l  u n i v e r s i t y  in that af ter  earning the m a s t e r ' s  
or doctor's  degree, stu dents were entit led to teach 
anywhere. As a result, the older and more' est ab lished 
u n i v e r s i t i e s  held the gr eatest appeal for studen ts as the 
names of these inst i t u t i o n s  were re co g n i z e d  anywhere. 
Younger, less e s t a b l i s h e d  u n i v e r s i t i e s  overcame their 
d i s a d v a n t a g e  by o b ta ining cha rt ers from sovereigns, thereby 
at t a i n i n g  a form of u n iver sa l respect for themselve s and the 
d egr ees they gra nted (Haskins, 1957, p. 33).
Even more than in medieval times, the i m portanc e of what 
va rio us pu bl i c s  think of a given college or u n i v e r s i t y  is a 
chr onic c o n c e r n  to today's educators. Talcott Parsons
suggests that org aniz at ions can be described and analyzed 
through the valu es  of the org ani za tion and how these are 
reflected in its structure and functioning —  its character 
(1956, p. 57), Philip Selzni ck defines "character" as the 
distinctive compe tence or in adequacy that an organization 
has acquired. Thi s institu tional character is based upon 
the various commit ments  that have been accepted by the 
organization w h i l e  adapting to internal and external 
pressures (1959, pp. 42-46),
The attempts to capture the essence of institutional 
character c o n ti nue with what seems little more than a 
collective ac ceptance that indeed there is something to the 
notion of un iqueness of character. Huston Smith comments: 
(1955, p. 189)
A co ll ege is more than a factory for producing 
graduates. Any college worthy of the name will have a 
spiritual life of its own which makes of it more than an 
assemblage of teachers, students, and buildings. At 
best it will have an atm osphe re  which is felt to be 
different f r o m  other e n v i r on me nts the moment one steps 
into it and which acts as a powerful developing force 
upon all who live within it. Such an atmosphere will be 
like mist in the sense that one cannot put one's finger 
on it, but no one should be able to stay in it long 
without becoming thoroughly soaked.
Eugene Fram sees this m i s t-like  atmosphere as
essentially the insti tutiona l image, which is grounded in
the institutio nal character. Unlike the character, which is
often relative to the various demands, commitments, and
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pressures of the many publics, the i n s t i t u t i o n a l  image is an 
emotional response to w h a t  people believe  —  as op posed to 
what may be reality. Re la te d to this belief is the fact 
that im ages are over-simpl icati on s in the p u b l i c ' s  mind. 
These over- simplicat ions are based on filtere d m e s s a g e s  and 
perceptions. When a s e r i e s  of t he se o v e r - s i m p l i f i c a t i o n s  
occur, a Gestalt view or opinion results that relates to the 
i nstit ut ion as a whole which  a c t u a l l y  is a t t r i b u t a b l e  to 
segments thereof. In the case of a college or unive rsity,  
an insti tutiona l Gestalt may be built around the p h y sica l 
campus setting, the recognize d s t r e n g t h  (or weakness)  of a 
particular part of the instituion, or the c h a r i s m a  of the 
president or major spokesperson.
David Garvin goes a step further: "An i n s t i t u t i o n ' s  
actual qu ali ty is often less imp o r t a n t  than its prestige, or 
rep ut atio n for quality, because it is the u n i v e r s i t y ' s  
perceived excellence which, in fact, guides the d e c i s i o n  of 
p ro sp ective  students and scholars. . . " (Fram, 1982, p. 6).
But w ha t role does the president play in di r e c t i n g  the 
public perception of i n s t i t u t i o n a l  quality? As the chie f 
market ing  officer for the university, the p r e s i d e n t  is also 
the chief prolocutor —  not only for the u n i v e r s i t y  but also 
for his or her own educat io nal views. As a public fig ur e 
and as a representative of the university, th ese views 
demand at least some d e g r e e  of attention. It is o f t e n t i m e s
this rhetoric that pays s igni fi cant and di rect con trib ution s 
to the university; other times it serves more toward 
espou sin g the i n s t i t u t i o n a l  saga but wi th o u t  dis cernible 
e vid ence of s p e c i f i c  insti tu tional benefit.
One important hi storic case of the spokesm an 's role in 
h igh er education is that of Philip B. Lindsley, educator and 
Pr esbyteria n clergyman, who accepted the presid ency of 
Cu mberland Coll e g e  in Nashville, Tennessee, in 1824. He is, 
in effect, the n i n e t e e n t h  centur y precursor of the tw entieth 
century unive rsity president. While hi mself a faculty 
member at his in s t i t u t i o n  and one who was keenly interested  
in the academic d e v e l opme nt  of the curriculum, Lindsley 
spent much of his time and energy a d dr essing the external 
aff airs of the unive rsity . He solicited m o n etar y support as 
frequently as he called on Nashvil le  and all of Ten ne ssee to 
su ppo rt his plans for the institution. He recognized the 
power of the press in i nf lu encing  public policy just as he 
understood that hig he r ed u c a t i o n  is not an isolated en ti ty 
but instead one that must fit within the overall needs of 
soc iety —  eco nom icall y, socially, educationa lly, and 
m o r a l l y .
Lindsley had already d e velop ed  a r e p u t a t i o n  as a leader 
in higher e d u c a t i o n  as evidenced  by his being twice offered, 
at the age of 31, the p re siden cy  of T r a n s y l v a n i a  U n iv ersity 
in Lexington, K e n t u c k y  —  at the time on its way to becoming
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one of the la rgest in st itution s of hi gher learning in the 
United States. Instead, he became v i c e - p r e s i d e n t  at the 
Coll e g e  of N e w  Jersey (later Princeton Uni ve rsity ) and 
shortly t h e r e a f t e r  served for one year as acting president. 
He was also to be offered and to refuse, a first time, the 
pr es iden cy  of Cumberland College; also of Ohio Unive rsi ty at 
At hens and of Dickinson College.
Of these schools, some of them f l o u r i s h i n g  institutions, 
he selected Cumberland, w h i c h  was to become  in 1826 the 
U n iver si ty  of Nashville and where he would serve as 
pr esi dent u n t i l  1850. Here is the first part of the 
Lin dsley  puzzle: why did he give up the se curit y of the
Ea st to take charge of a st rug g l i n g  school wit h only 30 
s tud ents in a city of 4,000 inhabi ta nts and 500 buildings?
It is fact that  when offered the pres i d e n c y  of the College 
of New Jersey, he had wa n t e d  the u n an im ous vote of the Board 
of Trustees; he did not rec e i v e  such a c ommitm en t to his 
l e ader sh ip  and educational views, which w e r e  already being 
co nstrued as liberal. But as for his spe ci fic reasons for 
ma king the m o v e  west, this ambitious, able educator was 
satis fie d to explain: "P r o v i d e n c e  has d e s t i n e d  me for the
We st" (Halsey, I, 1866, p. 23).
Burton C l a r k  would s p e c u l a t e  that such a chari smatic 
aut horit y as Lindsley was de man ded by the struggl ing 
C u mber la nd  College. By definition, Cl ark  points out in his
Th e Di st in c t i v e  C o l l e g e , tha t  charisma is a function not 
on ly of p e r s o n a l  style and force, but als o of the v ie ws of 
su bordi na tes (followers) and of the si t u a t i o n  within the 
or ganizati on. The uns uc cessfu l or p ro blemat ic  o r g a ni zation  
is willing, if not eager, to attribute charisma to a leader 
who promises change. " D e cline spells crisis, and c r i s i s  
shows the r e g u l a r  agents of the situation directly that they 
and their m e t h o d s  are now incompetent, that despite all 
w i s h e s  and intentions, the past is not an adequate g u i d e  for 
the future. Cr i s i s  calls out for c h a ri sm a because old rules 
do not work and someone mu s t  try to de vi se new p a t te rns" 
(Clark, 1970, p. 242). Likewise, the individual w ith 
charismat ic  p e r so nal qua l i t i e s  searches for a sit u a t i o n  in 
w h i c h  to d i s p l a y  those tra it s and, in essence, to act  out 
the great man theory w h e r e i n  the ins ti tution becomes a 
le ngt hened s h a d o w  of the leader. "Therefore, the 
perso na lity of an individual is the u l t imate factor in 
in st it utio n - b u i l d i n g ;  the key to success is to find the 
st ro ng  leader" (Clark, 1970, p. 240).
Lindsley w a s  also a wa re of the need for higher ed uca tio n 
in the area: "Throughout the immense valley  of the Lower
Mississippi, t here  exists not a single college." He deemed 
Nashville, w h i c h  had not then even been selected as the 
state capital, the ideal locati on  for his dream of a great 
regional univer sity.
6
According to historian M e r l e  B o r r o w m a n ' s  "The F a l s e  Dawn 
of the State Un i v e r s i t y "  (1961), L i n d s l e y *s vision of a 
great secular, co mp re hensiv e university in Nashville w a s  an 
i n s t i t u t u i o n a l  idea ahead of its time. T h e  ins tit ution al  
plan was logica l —  but, unfortunately, a culture p la ys by 
its own rules, w h i c h  may or ma y  not make s e n s e  to the 
rational analyst.  The social  and h i s t o r i c a l  fact is tha t  
al th ou gh A m e r i c a n  popular c u l t u r e  of the e a r l y  n i n e t e e n t h  
century needed a curriculum that was p r a c t i c a l  and m o d e r n  
and secular, the regional c u l t u r e  of the Ameri ca n W e s t  and 
South wanted in st i t u t i o n s  —  "colleges" —  that i n d u l g e d  
their numero us re spe cti ve d e n om in ational  affiliations.
Yet, this di ss ertatio n a dd s another di m e n s i o n  to t h i s  
episode of a f a l s e  start for the modern university.
Li nds ley stood not only as the leader of a n  institution 
ahead of its time, but also as a college president a h e a d  of 
his time. The arc het yp ical c o l l e g e  p r e s i d e n t  of the e a r l y  
n i nete en th c e n t u r y  has been de pic ted by Hofs t a d t e r  and 
M e t z g e r  as one wit h  local ori entation, u s u a l l y  a c l e r g y m a n  
as well as a scholar ; the "old time c o l l e g e  president" 
tended the n u m e r o u s  affairs of a small, beleaguered c a m p u s  
that had li tt le in physical plant, a d m i s s i o n s  standards, or 
endowment. It had a local and provincial orien tat ion w i t h  a 
precariou s exi ste nc e. L i n d s l e y  stands in dramatic r e l i e f  to 
this norm.
Decades be fore the g r a p h i c s  re voluti on 's t r a n sf or mation 
of ma ss p u b l ic at ions and a ce nt ur y before the e l e c t ro ni cs 
b oom  in media, L i n d s l e y  u n d e r s t o o d  well the power of the 
press. In an age that un de r s t o o d  local oratory but not the 
n ati onal press conference, Linds l e y  used the provincial base 
of Nashville as a curious and effectiv e platform fr om wh ich 
to seize the n a t i o n a l  im a g i n a t i o n  of the intelligen tsi a, the 
in flu enti al s of education. His tools were the speech, the 
essay, the articl e. It was a campaig n that coinci ded only 
in part with his actual wo rk as ad mi ni s t r a t o r  and president.
That this E a s t e r n e r  chose this place at this time for 
the development of a n o n s e c t a r i a n  college is significant.
For the next 25 years Philip  Lind sl ey wo uld bring, almost 
wi th the e n t h u s i a s m  of a mis si on ary, higher  edu cation to the 
pe ople of Te nnessee. But his legacy is not in his own 
ins ti tuti on  w hich  "fell afou l of sectionalism, slavery, the 
tr agic m u l t i p l i c a t i o n  of colleges, and den ominati on al 
ri valry  of the t ime" (Woolverton, 1960, p. 22). Instead, 
the sig nficance of Philip L i n d s l e y  is in the themes he 
addressed, throug h public s p e ech es  and published papers, 
r e g ar di ng the d i r e c t i o n  of hi gher educati on  in T e n n e s s e e  and 
th ro ughout the U n i t e d  States. Were this merely a suc cess 
story of insti t u t i o n - b u i l d i n g ,  Lindsl ey might dw indle  in 
significance. The irony is that in this frontier 
environment, w he re  the i m p o s s i b l e  was thought only s l i gh tly
less attainabl e than the difficult, Philip Lind sley confused 
the visionary with the real and turned his dreams into 
illusions. And herein lies his import ance as a "type" and 
"role" for the American college president.
The young, charismatic, utopian reformer became 
something of a celebrity in the educat ional arena of his day 
through the distr ibution and publica ti on of his educational 
thoughts and ideals. He understood well the potenti al 
import of media and publicity before the graphics revolution 
of the late-ni netee nt h and twentieth centuries. These 
dreams became his legacy; his reality was the fa il ure to 
execute these goals at his laboratory institution through 
his "Grand Experiment" for the regiona l university in the 
Old West. To illustrate this cur ious legacy, one m ig ht  
consider the attention afforded L i ndsle y' s writings and 
polemics in the classic anthology on American higher 
education edited by R. Hofstadter and W. Smith, A m e ri ca n 
Higher Education: A Doc umentary H i s t o r y . Lindsley, a
failure of sorts at his home-base campus, stands larger  than 
life wi th Andrew White, Francis Wayland, Charles Eliot, and 
Abraham Flexner in the pantheon of higher education 
literature. He emerge s as the history of higher education's 
"beautiful loser" —  charismatic, quotable, but w h o s e  own 
instit uti on dwindles as a forgotten venture, an idea ahead 
of its time. After serving as presiden t of the Un iv e r s i t y  of
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N as h v i l l e  for 25 years, Li nd sley re signed in apparent 
f r u s t rati on  in 1850, his liberal art s  in stit u t i o n  ending at 
the same time. But his p r o f e s s i o n a l  ins cr iption  cont in ued  
and stood separate from the i n s t i t u t i o n  wh ere  he was 
president. He had become a sy m b o l  of e ducat io nal leader sh ip 
t h r o u g h  the c e l e b r a t i o n  of his ph iloso ph ies, his creeds. 
Th ese creeds gained a favorable r e p u t a t i o n  and presti ge for 
the man while h a v i n g  limited b e a r i n g  on his institution. 
Aft er a while and wi t h  his r e p e a t e d  oratory, Lin dsley's 
repu t a t i o n  gained increa sed a c c e p t a n c e  merely because of his 
recognition. Image and i n s t i t u t i o n  ceased to be one.
The Re searc h Q u e stio ns
Historically, the role of a m a j o r  spo kesman for hi g h e r  
edu c a t i o n  was to m an ip ulate the pub li c's perception toward a 
fav o r a b l e  image of the i n s t i t u t i o n  by util izing co ncepts of 
i conog ra phy and pract ices in the theory of " p s e u d o - e v e n t s . "  
In the case of P h i l i p  Lindsley, p r eside nt  of the U n i v e r s i t y  
of Nashville from 1825-1850, the c o n t r i b u t i o n  lay as m u c h  in 
what he promised he would do and wha t  he said he was d oing  
as in his actual a c c o m p l ishm en ts.
10
1. G i v e n  that educational hi storians refer to 
Linds ley 's pu b l i s h e d  papers as the primary sour ce  of his 
education al  philos ophies , how did he influe nce his standing 
in history by sele cting  what would become the only readily 
avail abl e r e s o u r c e  to his ed ucational c o n t r i b u t i o n  while 
providing s c a n t  mention of the impact of these ideals?
2. G i v e n  the range of the Lin ds ley ed u c a t i o n a l  
concerns, did he serve more as an edu ca tional  s p o k e s p e r s o n  
than as an e d u c a t i o n a l  leader?
3. W h i c h  of his views were impleme nted wit h  reas on able 
success at the Un ive r s i t y  of Nashville?
4. How have hi storians treated the man and his 
p h i l o soph ie s ap art from the U n iversi ty  of N a s h v i l l e ' s  
successes and failures?
5. A fter  the failure of the "Grand E x p e r i m e n t , "  did the 
tone of the L i n d s l e y  me ss age co ntinue in the same manner?
6. What ind ication, if any, does Li ndsley off er  of 
acceptance of any of his r e com me ndation s and p leas  for 
support?
7. Has a level of prominen ce been awarded this man that 
is not e s t a b l i s h e d  even in his own papers?
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8. Is there any ind ication that L i n d s l e y  attempted to 
stage his pubic d is courses  in such a ma n n e r  as to r e i nf orce 
his m e a n i n g  by re pet itiou s b om ba rdment  of the public w it h 
ideas e n c a p s u l a t e d  in a consi s t e n t  form so as to give an 
a f t e r - l i f e  to his ideals?
9. In making his public addresses, did Lindsl ey fail to 
present himself as a safe and trusted figure  linked to a 
comf ort able, sound past le ading  toward an un th re a t e n i n g  
future ?
10. Was there any point in his pu blic addresse s at 
which his emphasis seemed to change from the U ni versit y of 
Na s h v i l l e  to the per p e t u a t i o n  of his own image via his 
e d u c a t i o n a l  ph ilosophi es?
T erm s
P r e s t i g e : Origi n a l l y  this word m eant deceit or illu si on 
with " p r e s t i g i o u s "  being sy non y m o u s  with cheating. The word 
had an u n f a v o r a b l e  meaning only until it became 
Ame ric anized, t h e r e b y  refer ri ng to the proje c t i o n  of and 
appeal for a fav o r a b l e  public image.
I m a g e : Images become p s e u d o - i d e a l s  and therefore are
synthetic, believable, pa ssi ve vivid, simplified , and 
a m b i g u o u s .
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I c o n : Icons are special images or objects a s s e r t e d  to
be e x t r a o r d i n a r y  because they embody important values. They 
represen t the cr av i n g  for external expressions of internal 
c o n v i c t i o n s .
A r t i f a c t : An admired representa tion of history, an
ar tif act can be i ntangib le  as well as tangible.
P s e u d o - e v e n t : A planned (not spontaneous) hap p e n i n g  for
the immediate pu rp o s e  of being reported with an a m b iguou s 
relati on ship to the reality of the situation and the intent 
to be a s e l f - f u l f i l l i n g  prophecy (Boorstin, 1962).
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H istor ic al Do cuments  and Primary Sources
The most sig nificant r e s our ce  for the study of Philip 
L i n d s l e y  is the three volume collection The Works of Philip 
Lindsley, P.P. edited by Le Roy J. Halsey. Of the three 
volumes, Volume I, Educational Discourses is the most 
impor tan t for this study, even though the other two volumes 
h ave  significant contribut ions to make. Volume I provides a 
chron icl e of L in dsley' s sp eec hes (the inaugural address, 
commencement and ba ccalaureate addresses, and other selected 
lectur es or notes for speeches). The editor provided 
unedit ed manus cr ipts for inc l u s i o n  in the volume even though 
a selection pr oc e s s  was unde r t a k e n  of the complete Lindsley 
w o r k s .
Separate atte ntion should be given the "Introduction to 
Vol. I., A Sketch of the A u t h o r ' s  Educational Labours." The 
52-p a g e  memorial by Halsey contain s an overvi ew of 
Lindsl ey' s life (originally published in Henry Barnard's 
Am erican Journal of E d u c a t i o n ) that is proudly biased. Yet, 
bo th the Sketch and the Work s are often utilized as the 
pr im a r y  documents on the philosophies and the life of 
Li nd sl ey and serve, for the purposes of this study, to 
demonstrate how an individual can be treated by historians 
in their own era, which then influences future analysis.
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Nu m e r o u s  other a r t i c l e s  on the man and his dreams —  as 
op pos ed to his a c c o m p l i s h m e n t s  at the U nive rs ity of 
N a s h v i l l e  —  appear in s c ho larly journals. Many of these 
refer to the Works, some even to the Sketch. E a c h  takes a 
look at the man through his own public  utterances.
F o c u s i n g  more on the in s t i t u t i o n  than on its president 
is a d i s s e r t a t i o n  wr it t e n  in 1960 at George P e a b o d y  College 
for T e a che rs . The two volume work is intended to be the 
d e f i n i t i v e  history of the U ni ve rsity of N a shvill e and does 
ac hie ve a vast amount of intricate detail. What it does not 
u n dert ak e fully is an a n a l y s i s  of that detail. All 
resource s for the 1960 st udy are still available.
P R OCED UR E 
C o n c e p t u a l  F r a m e w o r k
The premis e for this study is that American  insti tutio ns  
of higher  learning are sp ec ial places that have 
in s t i t u t i o n a l  cha ra ct ers formulated, in part, by custom.
This custom, often based on a blendi ng of history and 
legend, forms an i n s t i t u t i o n a l  saga on which a t t e m p t s  are 
made to g e n e r a t e  a d i s t i n c t i v e  r eput at ion in the eyes of the 
external pu bli c (Clark, 1970).
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In this evasive search for prestige, institutions 
at tempt  to package themselves in a unique fashion in 
r ela tion to their ma jor competitors. If the institution 
does not have a ready lore or tr adi tio n on wh ich  to build a 
favora ble  reputation, it must rely on the creation or 
p er p e t u a t i o n  of an image or element within its reach. This 
can be either a natura l evolution or a manufactured element, 
but the important thing is that a packaged product be 
e stabl is he d and projected. Once the projected symbol, 
liturgy, or calculated history is in place, the image that 
this artifa ct projects gains imp ortance merely because it 
seems to embody imp ortant values. Once accepted, these 
icons and their unexamined phi losophies grow into aphorisms 
and are elevated to truths that are then enshrine d in the 
institutio na l personality. A cult evolves around the new 
image but does not examine it cl ose ly  or even rationally.
Therefore, what was originally a contri ved happening 
takes on an importance of its own —  in many cases greater 
than that of the original happening or element. These 
shadow effects re def ine and elevate the significance of the 
ac tual event or artifact. If successful, the pseudo-event 
produce s a package and contrived image to which the public 
can react. As time goes on, the imp ression of the image can 
be manipulat ed  and enhanced to the degree that opinion is 
then being founded on second or third gen er ation s of
perc eption. The image, by then, is accepted; the p r e st ige  
of the situation, person, or in stitution is determined.
One projec ted  vehicle for acquiring image could be the 
ma jor spokesman for the university. This person's views 
take on the same di me n s i o n s  of importa nce as the artifac t 
m e n t i o n e d  above. Yet, a potential d i s a d v a n t a g e  to any 
p s e u d o-ev en t or icon is that its imp ort an ce becomes 
a t t r i b u t e d  solely to it sel f with little benefit to the 
s po n s o r i n g  instituion. Un l e s s  a m a n i p u l a t i o n  occurs to 
fo rce a c o n n e c t i o n  be twe en the two, the symbol con tinues  to 
thrive on its own, the reby per petuat in g its own cult, 
legend, and saga.
R e s e a r c h  Design
By examin ing  the rhetoric, ideas, and dreams of P h i l i p  
L i n d s l e y  through the co ncept s in ic onog r a p h y  and the 
t h e or ies of p s e ud o-eve nt s, I intend to provide support for 
the major r e s e a r c h  qu es t i o n  and the suppo r t i n g  ten 
q u e s t i o n s .
The works on which I focus primarily are Halsey's The 
W or ks  of Philip Lindsley, P . P . , assorted  journal a r t i c l e s  on 
and refere nce s to L i n ds le y in The Ten n e s s e e  Historic al 
Q u a r t e r l y , The Pe ab od y J o u r n a l  of E d u c a t i o n , as well as 
r efere nc es  to L i n dsl ey  in Pomfret's The Lives of E i g htee n
from P r i n c e t o n , Sloan' s The Scottish En li g h t e n m e n t  and the 
Am erica n Co llege  I d e a l , Sc hmidt's The Libera l Arts C o l l e g e , 
Butt's A Hi st o r y  of Educ ation in American C u l t u r e , Cre min's 
Am eri can E d u c a t i o n , and Rud olph's  The A m e r i c a n  Col lege and 
U n i v e r s i t y . I am indebted to Kenimer H ouze Morgan for his 
I960 disse rta tion, "The U n iversit y of Nashville, 1825- 
1850." The Univ ersity  of Nashvil le records, availa bl e at 
Vand erbil t Univ e r s i t y ' s  Educati on  Library and the T e n n e s s e e  
State Libr ary and Archives, are also consulted.
Conc ep tual refer ences are drawn from Boor stin' s The 
Image, A Gu ide of P s e u d o - E v e n t s  in A m e r i c a , Clark's The 
D i s t i ncti ve  College: Antioch, Reed, and S w a r t h m o r e , Clark's
"Belief and Loyalty in Co llege  Organiza ti on," Fram's 
"Mainta in ing and Enhancing  a College or Un ive r s i t y  Image, " 
Browne and F ishw ic k's Icons of A m e r i c a , and Thelin 's Higher 
Educatio n and Its Useful Past and The C ultiv at ion of Ivy, A 
Saga of the Co llege in A m e r i c a.
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CHAPTER II
PHILIP LINDS LE Y, EDUCATOR AND CLERGYMAN
The life of Philip  B. Lindsl ey can be traced fro m  either 
of two perspectives, that of a univ er sity president and 
leader in higher e d u c a t i o n  and that of a Pr es b y t e r i a n 
theologian. While r e l a t i v e l y  clear l ines  can be d r a w n  in 
his career between the two segments, it is wise to re tain 
the dualism in mind when re v i e w i n g  the m a n ’s path as an 
educato r during his 25 y e a r s  in T e n n e s s e e  as p r e sid en t of 
the University  of Na sh v i l l e .  During this period he was, in 
his most publicly held role, an e d u c a t i o n a l  leader —  a role 
which began in New Jersey prior to the Tennessee ex per ience  
and continued in Indiana a f t e r  leaving his beloved 
Univers it y of Nas hville. B u t  even in th ese early and late 
developmen ta l stages of hi s life, L i n d s l e y  was to mix, to a 
degree, educatio n and the ology.
Educated at the C o l l e g e  of New J e r s e y  (later, Pri n c e t o n  
University) and g r a d u a t i n g  in 1804, L i n d s l e y  taught school 
in Morristown, New Jersey, and at Mr. F i n l e y ’s School  before 
returning to the college in 1807 as a ju ni or tutor and 
studying theology, p r i m a r i l y  under the dir ec tion of 
Pr esi dent Samuel St anhope Smith. He wa s  licensed to preach 
in 1810 by the P r e s b y t e r y  of New B r u n s w i c k  and co n t i n u e d
studying t h e o l o g y  for the next two years, preached at 
various churches, and studied  th eo logy under Rev. M a t t h e w  La 
Rue Perrine.
In 1812 he r e t ur ne d to Pr inc eto n as a senior tutor, the 
following year be coming  professor of languages and later 
also serving as librarian . In 1812 he married M a r g a r e t  
Elizabeth Lawrence, the daughter of the a t t o r n e y - g e n e r a l  of 
New York. It was in his role as lib rarian that he took 
pride in a c q u i r i n g  the best editions of the c l assical
authors and served as "inspector" of the college, the
equivalent of a pr esent day dean.
In 1817 Ph ilip L i n d s l e y ' s  career took on a f o r m a l i z a t i o n
of his dual vocations. That year in June he was or dained by
the Pres by tery of New B r u n s w i s k  and also became vice- 
president of Prince ton. He was then 26 years of age. He 
would not a c c e p t  the pre siden cy  of Cum berland Coll e g e 
(later, the U n i v e r s i t y  of Nashville) until he was 38. That 
was also the year that he would be offered the first of 
several pres idencies,  this one at Tr ansylva ni a University, 
an ins ti tuti on  that was to become an important exam p l e  of 
what higher e d u ca tion could do: free itself from
sectarianism, at tra ct pu blic and pr ivate funding, conduc t 
research, and re c o g n i z e  the importance of communit y good 
will.
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The most informative account of the young Lindsley was 
recorded by President John Maclean of Princeton shortly 
before Lindsley's death in 1855. Maclean remembered 
Lindsley as being a popular teacher primarily because of his 
enthusiasm for his subject and the thoroughness of his 
teaching. Lindsley insisted on accura cy in the meaning and 
use of words as the surest way to appreciate the classical 
authors. Of these auth o r s  his favorites were Homer, 
Aristotle, and Longinus, "all of w ho m had a profound 
influence upon his l i t erary style" (Pomfret, 1946, p. 161).
Even though  Lind sley's  published papers exceed 2,500 
pages, his biographer, Le Roy J. Halsey, suggests that these 
made less of an impressi on on Tennesseeans than did the 
Lindsley skill in oratory. The pu blic Lindsley spent much 
time preparing his annu al  baccalaureate addresses, which 
after their presentation, were published and widely read.
The usual message conce rned his favorite topics of education 
and religion, although government and economics were also 
c o v e r e d .
The young Lindsley practiced his public speaking during 
his Princeton days. His two 1822 chapel sermons on the 
"Improvement of Time" we re published. "He was inclined to 
be pragmatic in his utterances, and possessed in a high 
degree the traditional Princeton virtues of directness and 
simplicity in his presentation. His point of view was that
of a layman rather than that of a minister; he was reverent 
and highminded, but m or e mundane and b r o a d -mi nd ed than most 
of his c o n te mporar ie s in the pu lpit" (Pomfret, p. 162). 
T h roug ho ut his career Lindsle y w o u l d  commit his sermons and 
addresses to writing rat her than risk speaking 
ex te mp oraneousl y.
Lindsley became Dr. Lindsley in 1822, D i ck inson College 
confer rin g upon him the degree of Doctor of Divinity. This 
was also the year in w h i c h  he would  refuse a first time the 
presidency of Princeton. After a second offer of the 
position, he once ag ain refused, w i t h  his term  as acting 
president co ming to an end in A u g u s t  1823. He had wanted 
the una nimous vote of support f ro m the Pr i n c e t o n  Board of 
Tru st ee s and on the first offer did not receive such; on the 
se con d he did, but he was not then an active candidat e for 
the position.
Within the next two years he w ou ld be offere d 
pres i d e n t i a l  posts at Cumberl and College, Ohi o University, 
and Dic ki ns on College. He finally decided upon Cumberlan d 
where he arrived  the day before C h r i s t m a s  1824. He would 
devote the next 26 years of his life to this ins ti tutio n in 
the Old South we st even though he would be called to head 
W a shin gt on Co lle ge in Virginia, the Un ive r s i t y  of Alabama, 
and the U ni ve rsity of Penns ylvan ia.
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What L i n dsl ey  found in Ten n e s s e e  was a f r o n t i e r  s o c i e t y  
but one placing at least slight i m porta nc e on his two 
interests, ed u c a t i o n  and religion. The latter greatly 
influen ce d the former: "Pos sibly the most a l l - p e r v a d i n g
single factor pushing men and women of little m e a n s  toward 
literacy was God. The av erage  P r o t e s t a n t  lo o k e d  upon the 
readin g of the B ib le as a duty, less to God than to h i m s e l f "  
(Arnow, 1963, p. 170). Yet, there was also a n o t h e r  p r e s s i n g  
need for literacy  —  the need to transact  business, if for
no other reason than not to be cheated in b u s i n e s s  by t h o s e
who could read, write, and cipher.
Th e r e  were other i nfluen ce s upon this s o c i e t y  on the 
Cu mb erland where Baptists, Methodi sts, and P r e s b y t e r i a n s  
reigned supreme. As in any d ev elopin g society, the
T en n e s s e e  C u m b e r l a n d  looked toward more e s t a b l i s h e d
so cieties for social and e ducatio na l patterns. Where th ey 
looked was toward T i d ewater and its a r i s t o c r a t i c  families.
In turn, T i d e w a t e r  looked toward England. In regards, then, 
to higher e d u c a t i o n  the u n i v e rsitie s of C a m b r i d g e  and O x f o r d  
were seen as ideals. But these i n s t i t u t i o n s  did not c o n c e r n  
the ms el ves with the turning out of physicians, ministers, or 
lawyers; they were instead concerned with c l a s s i c a l  
scholarship. So even though the d e c i s i o n - m a k e r s  of 
Ti dewater, and t h e refo re  the Cumberland,  a d m i r e d  English 
higher education, it was the more pragm atic a p p r o a c h  foun d
in S c o tl an d —  p a r t i c u l a r l y  Edinburgh —  that was 
tra ns plan te d to America. This was e spe ci ally true of 
P r i n c e t o n  which g r a du ated most  of T e n n e s s e e ’s mo s t  important 
early educ at ors who  were al s o  Pre s b y t e r i a n  mini st ers. In 
these aspects P h i l i p  B. L i n d s l e y  found a home in the Old 
S ou t h w e s t  (Arnow, p. 171).
He had, after all, been mentored by Samuel S t a n h o p e  
Smith at Prince ton, John W i t h e r s p o o n ’s successor and a 
follower of the a r g u m e n t s  of co n t e m p o r a r y  Scot ti sh common-  
sense realism. S m i t h  exerted a profou nd inte ll ectual 
i n fl uence on L i n d s l e y ’s and following g ener at ions and made 
this S c o t t i s h  p h i l o s o p h y  "the most s i g n i fi ca nt scho ol  of 
sy ste m a t i c  p h i l o s o p h y  to a p p e a r  in the United St a t e s  between 
the R e v o l u t i o n  and the Civil War" (Cremin, 1980, p. 24). 
Smith, whose s t u d e n t s  were am ong the foremo st a d m i n i s t r a t o r s  
of the early 1800s —  inclu di ng Lindsley, Fred erick Be asley 
of the Un iv e r s i t y  of Pennsylvania, and Joseph C a l d w e l l  of 
the U n i v e r s i t y  of N o r t h  Ca rolina  —  played  a s i g n i f i c a n t  
part in higher e d u c a t i o n ' s  heritage. He echoed r h e t o r i c 
about e d u ca ti on and  liberty and pr ese nte d powerful arg uments 
for the a d v a n c e m e n t  of sc ien ces  such as physics and 
chemistry. He saw education as the e nt erprise  par 
e xc el lence for the cr eation of the h uman pe rsonality and 
nation al character. As such, he pushed for a ge nera l 
ed ucat i o n a l  e x p e r i e n c e  for the entire citizenry, an
ex pe ri ence that would a ll ow  for the study of the "sublime 
scien ces " and the " l i b e r a l  arts." Pri n c e t o n  was to be the 
example for all to follow. But this exampl e of Go d-f ear ing 
theology of Ca l v i n i s m  and the h u m a n - c e n t e r e d  theology of 
Scotti sh realism was u n a c c epta bl e to many orthodox 
Pr esbyteri ans. Likewis e, the v i t a l i t y  that Smith taught at 
Pri nc et on and which w a s  largely re s p o n s i b l e  for the 
ex pansion of new P r e s b y t e r i a n - s p o n s o r e d  inst it utions of 
higher ed u c a t i o n  was less evident at Pr i n c e t o n  after the 
Smith era.
"By joining i n t u i t i o n  to ind u c t i o n  he was able to put 
forward a piety that was consonant both with Locke's 
e p i s te mo logy and w ith the more tradit i o n a l  truths of 
C h r i s t i a n i t y ...(his) immers ion in Sc ottis h c o m m o n- se nse 
ph ilosophy during this most fer tile stage in its develo pment 
made him easily one of the most i n t e r e s t i n g  e du ca tional  
theorists of the p o s t - R e v o l u t i o n a r y  g en eratio n"  (Cremin p. 
25-26). S m i t h ’s S c o t t i s h  doctrine was the pervasive 
influence in Ameri c a n  colleges during the entire span of the 
n i n e t e e n t h  century. T hi s influence not only af fec ted the 
colleges but the i n f o r m a l  networks of the educated as well.
And so it was at Princeton, w h i c h  was to infl ue nce other 
institu ti ons even m o r e  than itself. It was to become a 
system of educat ion for dissenters, similar to that in 
Scotland. As a u n i v e r s i t y  president, Li nds ley demonstr ated
th a t  he had listened clo s e l y  to his form er teacher. A 
s t e a d y  st re am of p u b lished essays and a d dr es ses called for a 
s y s t e m  of edu ca ti on for the state of Tennes see. He 
en vi s i o n e d  this system to begin w i t h  infant schools and 
pr o gre ss  t h r o u g h  the coll e g e  level w it h a separa te  set of 
pr o f e s s i o n a l  schools in medicine, divinity, law, 
ag ri cu lture,  and archi tecture . Such a sy stem would have the 
c o m m o n  sc ho ol s teaching not only the usual su bje cts in 
reading, writing, mathematics, geogra phy, and his tory but 
a l s o  astronomy, mechanics, rural economics, physics, 
geology, chemistry, min eralogy, and botany. Likewise, the 
u n i v e r s i t y  level would teach not only the liberal arts but 
w o u l d  place a pr edominant emphasis on the scienc es as well. 
O n e  import ant aspect of the Lindsley prop os als is that he 
c a l l e d  for al l this ed u c a t i o n a l  sys tem, from the earliest 
c o m m o n  school experienc e through the co llege e x peri en ce to 
be within the public sector. (Cremin, pp. 279-281) This 
g e n e r a l  theme was one t hat Lindsley was not alone in 
fo llowing. In fact, the great e d u c a t i o n a l  demand of the 
e a r l y  n i n e t e e n t h  century was for u n i v e r s a l  el ementary 
s ch ooling.  Ma ny educators, like T h o m a s  Jef f e r s o n  of 
Virgin ia,  sa w  that a r e p u b l i c  could not f l o ur is h with just 
th e  genera lly enl ightened electorate; skilled social, 
political, and economic leadership was needed. Such a 
le ad e r s h i p  w o u l d  r e presen t a natural a r i s t o c r a c y  of virture
and talent as opp osed to the rigid a r i s t o c r a c y  of wealth and 
b i r t h .
This ge ne ra l tone of e ducat io nal deve lo pment of leaders 
first began as a program at the free, un iversal  common 
school level. Gradually, the pursuit of the J e ffe rs on ideal 
moved into the arena of second ary schoo ls of the 1820s, 
p a r t i cula rl y in Boston, Ne w  York, P h i l ade lp hia, and New 
E ng land cities. His edu cational tho ughts were  powerful and 
pervasive, and the co nne cti on be tw e e n  e d u cat io n and freed om 
was accepted th ro u g h o u t  the country by ref o r m  leaders as 
dif fe re nt as H e n r y  W. Collie r of Alabama, Robert Dale Owen 
of New York, and Horace Mann of M a s s a c h u s e t t s .  J e f f e r s o n ’s 
Bill for the M o r e  General Dis cu s s i o n  of K n o w l e d g e  en vis age d 
the open o p p o r t u n i t y  to advance from the pri mary school 
t hro ugh higher edu ca tion at the ex pe n s e  of the state. 
However, this sp ecific  proposal dire ct ed that publicly 
su pp or ted e d u c a t i o n  was to be earned at a privat e 
institution, W i l l i a m  and Mary College. Later he changed his 
e m p ha sis to that of a uni versity s p on so red by the state, and 
the Univ e r s i t y  of Virginia was created, an i nstitut io n which 
was to serve as the model American  state un iv e r s i t y  from its 
fo un di ng until 1862 when the Mo rr i l l  Act was passed. Even 
th ough Je f f e r s o n  had limited success in his primary school 
effort in Virginia, he was to become in effect the patron
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saint of Ame ri can po pular  e d uc at ion (Ford, 1892-1899, X, p. 
4).
Li ndsley agreed w i t h  Jef f e r s o n  and indeed quoted him 
o ft en  while see mingly atte m p t i n g  to po si ti on the U niversi ty  
of Na s h v i l l e  in the mo ld of the new U n i v e r s i t y  of Virginia. 
Even though he suppor ted the making of higher education 
av a i l a b l e  to all who wer e  qualified, he was less vigorous in 
his urging that such an oppo rt u n i t y  be provided by a 
p u b l i c l y - s u p p o r t e d  instit ution. "Great is the mi st ak e that 
co l l e g e s  are design ed ex c l u s i v e l y  for the rich —  that none 
but the rich can be b e ne fi ted by them —  and therefore, that 
the state o ug ht  not to patroni ze  or endo w them" (Halsey, I, 
p. 77). He prefer red that state support be used to endow 
p r i v a t e  insti tutio ns  to achieve equal o pp or tunity for all. 
"Such is the peculi ar genius  and e x ce ll ence of our 
r e p u b l i c a n  insti tutio ns , that, moral and mental worth is the 
surest pa ssport to distin ction. The h u m b l e s t  individual, by 
the dilige nt c u l t i v a t i o n  of his faculties, may, wi th o u t  the 
air of family or fortune, at tain the most exalted statio ns  
w i t h i n  the r ea ch or gift of freeme n" (Halsey, I, pp. 78-79), 
(Butts and Cremin, 1953, pp. 199-210).
O b viou sl y infl ue nced by J e f f e rs on 's e xp er ience in 
Vi r g i n i a  and in the same e duc at ional p hilos op hy c e nt ering on 
equal e du ca tional  o p p o r tu ni ty for all, Lind sl ey called on 
the state of Ten n e s s e e  in 1829 for re gular fina ncial sup port
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for his u nive rs ity and for his "Grand E x p e r ime nt ," the idea 
of a vast syst em  of public  e d u catio n in the state with a 
grea t l y  expanded  Univ e r s i t y  of N a s h v i l l e  at its apex. 
(B rubacher and Rudy, 1976, p. 152). While a bold request 
from the new president, Lindsle y a p p r o a c h e d  the Te nnessee 
l eg is l a t o r s  with an idea that was not c om pletel y without 
p r e c e d e n t .
Soon after the R e v o l u t i o n  there had deve lo ped 
c o n s i d e r a b l e  popular belief that the state should bear part 
of the financial burden of higher  education. In North 
Ca r o l i n a  this meant setting aside public lands. The first 
and only school chart er ed in the C u m b e r l a n d  s ettl em ents  
under North Ca ro li na law was D a v i d s o n  Academy w h i c h  was 
founded  in 1785, As a chartered sc hool it had 240 acres 
granted it and the ferry at the foot of Broad St reet in 
N a s h v i l l e .
In 1806 Davidso n Acade my was r e i n c o r p o r a t e d  as 
Cu m b e r l a n d  Co llege wh ich was the r e c i p i e n t  of the Compact of 
1806. This provided 100,000 acres for the benefit of two 
colleges, one in East Ten nes se e and one in the C um berland  
settlements. A new instituti on  called East Ten n e s s e e  
Coll e g e  was create d in Knox ville and received, in addition 
to its portio n of the land grant, the funds and prop er ty of 
Blount College. Da vidso n College was selected as the 
b e nefi ca ry in the C um be rland region and was im medi a t e l y
renamed. Even with the land grant, Cumberland was to have 
financial problems throughout its short life. It was closed 
from 1816 to 1822, only three years prior to Lindsle y's 
a s s u m i n g  the pre si de ncy (Folmsbee, Corlew, Mitchell, 1969, 
pp. 123-125, 269-281).
If C u mb erland Co lle ge was to greet its new presid ent 
with problems, its host town seemed to thrive. "There was 
no doubt about it; Nashville was The Town, ser ving early as 
travel and trade center for an area of several thousand 
square miles. . . Nas hville was not only buyer or tr ans ­
shipper for much  pr od uc e from woods and farm, but source of 
practical ly  all man ufactured goods for those wit hi n a 
reasonable distance of the river" (Arnow, p. 385).
Lindsley' s bio gr ap her reviews an idyllic Nashville:
It was a comp act little city of some five or six 
thousand souls, confined pretty much to a si ngl e hill or 
bluff on the left bank of the Cumberland. But it was 
beautiful even then, set like a gem in the green casket 
of the s ur ro unding  hill country. It stood just at the 
outer apex of a long curve in the river, where, after 
sweeping westward, through a rich valley, and striking 
the el evated bluffs of stratified limestone rocks 
underlyin g the city, it flows gracefully and slowly 
away, in a long st retch  to the north, as its waters 
lingerd to look upon a spot of so much beauty (Halsey,
I , p . 57) .
And in this paradise stood Cumberland Colleg e on a cedar- 
crowned hill, "not unworthy of the Atheni an Acropolis, a 
single, plain, unp ret en ding building, ninety feet long and 
three stories high" (Halsey, I, p. 58).
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Re ga r d l e s s  of what P r esiden t Linds le y en c o u n t e r e d  in 
Nashville, he found the D e n o m i n a t i o n a l  Era in higher 
education. The Gr ea t Re viv al had put an end, for the 
moment, to re lig ion  based on theolo gy  and placed the 
emphasi s on emotion. L i n d s l e y  men t i o n e d  this circumstance 
in his Comm e n c e m e n t  Ad dre ss of 1826: "Happily, the reign of
a t h e i s m  has passed away, and the fopper ies of infideli ty are 
no longer in fashio n" (Halsey, I, p. 167), But the 
happines s was to be embraced more by other P r e s b y t e r i a n s  
than by this young pr esident of a Christian, albeit 
no nsect ar ian, institution . It was indeed the Presbyte rian  
Chu r c h  that was the most acti ve  deno m i n a t i o n  in the founding 
of colleges during the early de cades of the century with a 
total of 14 P r e s b y t e r i a n  c o l leges e s t a b l i s h e d  during the 
first 30 y ears  of the centur y (Tewksbury, 1932, p. 71). By 
the time of the Ci vil War the P r e s b y t e r i a n s  had estab lishe d 
49 perman en t c o l lege s in their zeal for an educated ministry 
(Tewksbury, p. 91).
The front i e r  at the time of the Great A w a k e n i n g  felt the 
P r e s b y t e r i a n  push for educated m i n i s t e r s  th ro ugh the 
development  of "Log C o llege s. " P r i n c e t o n  had earlier been 
establish ed  by the sp on sors of the Log Co ll e g e  mo vemen t and 
became "the mother of colleges" with in  the d e n o mi na tion.
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But the Cal vinist  d e n o m in at ion was but one that would
set the stage for intense c o m p e t i t i o n  and excess ive rivalry
a m o n g  themselves. "Colleges came in many cases to be
r e g ar ded as the agents of a type of d e n ominati on al
imperi ali sm, and as a means of s e ct ar ian ag g r a n d i z e m e n t  and
aggres sio n. T he re arose an in ord i n a t e  desi re for po sse ssing
the promised land. The fear of losing out in this
c o m p e t i t i v e  strug gl e for new t e rrit or y led many le aders to
r es or t to po lic ies  difficul t to justify in the light of
et hical  princi p l e s "  (Tewksbury, p. 76).
A dozen or more un i v e r s i t i e s  and c o l l e g e s  have been 
chartered in Ohio and Kentucky, and we have five in 
Tennessee. Not more than three or four in number can, 
in reason, be pronounced equal to good sec on d- rate 
grammar schools. A few en l i g h t e n e d  indivi du als have 
constantly aimed at higher and nobler results; but 
generally they have failed in their a n t i c i p a t i o n s  and 
have been th warted in their purposes. College s rise 
like mus h r o o m s  in our l u xuri an t soil. They are duly 
lauded and puffed up for a day, and then they sink to be 
heard of no more. Do your wise men fancy that by the 
magic of a technical parchment, they can instantly 
convert a school or academy. . . into a college, where 
the liberal arts and sc iences  can be a d equate ly  and 
thoro ugh ly taught? If so, why not transfo rm  at once 
every grammar school in the state into a college; and 
thus bring the means of a libera l educat io n to the door 
of every poor man's cottage? Already We stern colleges 
thus est ablished, have become the ob jects of ridicule 
and contem pt in every en l i g h t e n e d  co rner of the land 
(Halsey, p. 213).
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Clearly, Lindsley realized by the time he made this 
s t a te me nt  in 1827 w h a t  the real threat was to higher 
e d u c a t i o n  on the Cumbe rland and to his Uni v e r s i t y  of 
N as hville.  But when he first came to Cumberlan d College  in 
1824, this c o m p e t i t i o n  had not fully developed. Yet, by 
1827 there would be a triple c o i n c i d e n c e  w h i c h  would rush 
Am eri c a n  education into the West: the ch arter of the first
Ame rican  railroad, the organiz ation of the American Home 
M i s s i o n a r y  Society, and the f o u n d i n g  of W e s t e r n  Reserv e 
Co lle ge (Woolverton, I960, p. 12).
After not rec ei ving the state  financial support he 
requested, Li ndsley looked toward  alumni and other sources, 
none p r o v i d i n g  enough funding for his then struggling 
in sti tuti on . A disappointing and somewhat tragic career, 
yes, but one of wh ich Philip L i n d s l e y  could well have been 
proud; there were, for instance, 28 mem bers of the Un ited 
St ates H o u s e  of R e p r e s e ntat iv es who had grad uated from his 
in sti tuti on . And e v e n  after h i s  death, his legacy wo uld 
live on to some de gree through his son, Jo hn Berrien 
Lindsley, first as head of the Me dic al  School and then as 
c h a n c e l l o r  of the Uni versity of Nashville. And his fight 
for po pular education was won by his d i s c i p l e  Alfred Hume, 
who e s t a b l i s h e d  the Nashville public school system.
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Lin ds le y r e s i g n e d  from the U n i v e r s i t y  of N a shvill e in 
Octo b e r  1850, six years a ft er  his wife, M a r g a r e t  E l i zabeth  
Lawrence, had died. In 1849 he ma rried Mrs. Mar y  Ann Ayers, 
wi d o w  of Elias Ayers, who had fou nded the New Albany 
T h e o l o g i c a l  Se minary in Indiana. L i n dsle y moved from the 
U n i v e r s i t y  of N a shvi ll e a fter 25 years as president to 
a cc ep t a newly e sta bl ished pr of e s s o r s h i p  at New Albany. He 
served there until he resigned in 1854. While a t t e n d i n g  the 
me et in g of the G e n e r a l  Asse mbly of the P r e s b y t e r i a n  Ch urch 
in Nashville, L i n d s l e y  died on May 23, 1855.
His last years as presid ent had mixed reviews. The 
e n r o l l m e n t s  for the 1843 -1 849 clas s e s  were up; an endowment 
of $ 1 4 0,000 was estab lished.  But Dr. Gerard  Troost, 
L i n d s l e y ' s  prize sci ence professor, died in 1850 and a 
ch olera  epidemic hit Nas hv ille in 1848 and 1849. A new 
ca mpus was selecte d by the board, with the new location 
p e rm itting  the add it io n to the c u r r i c u l u m  of law and 
me di ci ne -- a L i n d s l e y  dream for many years. Yet, the board 
de ter m i n e d  to close the u ni ve rsity in the fall of 1850 until 
the new plant was ready. (Crabb, 1935, pp. 15-28)
And so it was to be that Lindsl ey would be r e m e m b e r e d  
not for his a c c o m p l i s h m e n t s  at the Un iv e r s i t y  of N a shv il le 
but for what he tried to a c c o m p l i s h  and for what he said 
should be accom pli shed. He had grown in stature over the 
years as a pioneer in educa ti onal ph il o s o p h y  with his thesis
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being that education is the rightful heritage of every human 
being. His words would be read and studied by his torians 
for many years; his legacy became these words and to a much 
lesser degree the University of Nashville, for the liberal 
arts instit ution that Philip Lindsley knew, wished to be the 
basis for a more compr ehens ive system of higher education, 
and struggled with for 25 years came to an end upon his 
resignation. It would reopen as essentially a professional 
institution, would later be renamed Peabody College for 
Teachers, and much later be merged with Vanderbilt 
U n i v e r s i t y .
39
REFERENCES
Arnow, Harriette Simpson. (1963). Flower ing of the 
C u m b e r l a n d . New York: Macmillan  Co.
Brubacher, John S. & Willis Rudy. (1976). Higher Education 
in Transition. A History of American Colleges and 
Universities, 1 6 3 6 - 1 9 7 6 . Ne w  York: Harper & Row.
Butts, R. G. & Cremin, L. A. (1953). A History of 
Ed ucation in American C u l t u r e . New York: Holt,
R in ehart & Wilson.
Crabb, A. L. (1935). The grandmother of Peabody College. 
The Ge nealogy of George Peabody College for T e a c h e r s . 
Nashville: George Peabody College for Teachers.
Cremin, Lawrence A. (1980). American Education. The
National Experience 1 7 8 3 - 1 8 7 6 . New York: Harper & Row.
Folmsbee, Stanley J., Corlew, Robert E., & Mitchell,
Enoch. (1969). T e n n e s s e e . Knoxville: Univ er sity of
Ten nesse e Press.
40
Ford, P aul L e iceste r (Ed.). (1892-1899). Th o m a s  Je ffers on
to Colonel  Ch arle s Yancey in Wr iti n g s  of Thomas  
J e f f e r s o n . New York: G. P. Pu tnam's Sons.
Halsey, L. J. (Ed.). (1866). The Works of Ph ilip Lindsley.
P . P . Philadel phia: J. B. Lip pincott.
Pomfret, J. E. (1970). Philip Lindsley, pio neer educat or 
of the old southwest.  In W i l l a r d  Th orp  (Ed.) The  Lives 
of E i g h t e e n  fro m  P r inceton  (pp. 158-177). Monterey ,
CA: B r o o k s / C o l e  P u bl ishing  Co.
Te wk sbur y,  D. G. (1932). The Founding of American  C o l leg es  
and U n i v e r s i t i e s  Be for e the Civil W a r . New York: 
C o l umbia U n i v e r s i t y  Press.
W oo lv erton,  J. F. (1960). Philip Lindsley and the cause of 
ed u c a t i o n  in the old southwest. Te nne ssee Hist o r i c a l  
Q u a r t e r l y , 1 9 , 3-22.
41
CHAPTER III
THE LINDSLEY VISION AND THE GRAND EXPE RIMENT
Philip Lindsley is so tied to the University of 
Nashville that the institution's history is common ly traced 
to his coming as president. However, he arrived almost two 
years before Cumberland College was to become the University 
of Nashville. That was not to stop Lindsley from referring 
rather casually in his inaugural address at Cumberland 
College to the institutional name he preferred.
We hope to see the day, or that our successors will 
see it, when, in Cumberland College, or in the 
University of Nashville, shall be found such an array of 
able professors —  such libraries and apparatus —  such 
cabinets or curiosities and of natural history —  such 
botanical gardens, astronomical observatories, and 
chemical laboratories, as shall ensure to the student 
every ad van tag e which the oldest and noblest European 
institutions can boast. So that no branch of 
experimental or physical, of moral or political sciences 
—  or of ancient or modern languages and literature, 
shall be neglected (Halsey, I, p. 120).
If the people of Nashville did not know exactly what to 
expect from this young college president from the East, he 
may not have helped them along in that endeavor. He seemed, 
in these his earliest public utterances to a Tennessee 
audience, to be saying that what he would be attempting to 
accomplish at their Cumberland College was to be of
e x p e r imen ta l nature.
The Grand E x perime nt  is about to be made, whether 
this college shall be org anized on a perman ent and 
re spect ab le basis: or w h e t h e r  it again be destined to a
te mpo rary e x i stence and to ultima te failure from the 
want of due e n c o u r a g e m e n t  and patronage from the wea lthy 
ci t ize ns  of West Ten n e s s e e  and the adjace nt States 
( H a l s e y , I , p . 86) .
But if a Grand E xp er iment it was to be, it seemed 
desti ned  to be a d i fficult  one. Even the proposed  name 
change from Cu mbe rla nd Co lle ge (because of potent ial 
co nfusion with nearby P r e s b y t e r i a n  Cumb er land College) 
proved a difficu lt a c c o m p l i s h m e n t  and one only achieved 
after a long fight in the T e n n e s s e e  Leg islature.  The 
trustee s of Cum berland first pr opo sed to the Tenne ssee 
L eg is lature  the name of the Unive r s i t y  of the State of 
Te n n e s s e e  in a "memorial" sent to the Senate on October 17, 
1826, (National Bann er and N a s h v i l l e  W h i g , Oc tober 28,
1826, p. 2). This being only one mo nth after Philip 
Lin dsley  had publicly a d vocate d plans to expand his college 
and the subseq uen t need for $2 00 , 0 0 0  to execut e these plans, 
the T e n n e s s e e  L e g i s l a t u r e  took note that it just might be 
their body that would first be a ppr oa ched for the funds, 
es pe cial ly  if they rename d the i nstit ut ion the Univ ersity  of 
the State of Tennessee. "Give C u mb erland College the high 
sound ing  name asked for, and wha t  will then be the next 
request?. . . Some two hundred thousand dollars has been 
suggested as about the sum suff icient —  and as an argument
to su st ai n this next request, they will say you have given 
us a hi g h  so und ing name, and will you deny them m e a n s  of 
s u s t a i n i n g  the cre dit of the name thus confer red upon us?" 
(N a t i o n a l  Banner and N a sh ville W h i g , Nov ember 25, 1826, p.
The l e g i s l a t o r s  then noted a pamphlet c o n t a i n i n g  a 
c o m m e n c e m e n t  addres s by Li ndsley  in which he e l a b o r a t e d  on 
his Grand Experiment, pe rhaps  a bit too much.
The T r u s t e e s  of Cu mberland College have p u rcha se d 
one hundred and twenty acres of land to meet the various 
pur po se s of their co ntempl at ed university. It is 
p r o posed immedia te ly to commence the er ection  of a 
series of buildings for the a c c o m m o d a t i o n  of students, 
instruc te rs [s i c ] and stewards; c o nsisti ng  of five 
additiona l colleges, each sufficiently c o m m o d i o u s  for a 
hundred st udents and three as sistant prof essor s or 
tutors, and of seven houses for as many pr i n c i p a l  or 
head professors. We shall then have six colleges, and 
twenty-fi ve  instructers, and ac c o m m o d a t i o n s  for six 
hundred pupils. To each college will be a t t a c h e d  a 
refe ct ory or boarding house, with eight or ten a c r e s  of 
land for gard ening and exercise. The coll eg es w i l l  be 
erected at such distances from each other as to prev ent 
the usual evils resulting from the c o n g re gation of large 
numbers of youth at the same place. Prof e s s o r s  wi ll 
occupy houses on the i nterve ni ng lots: and there will
be at least three of fi cers residen t wi thin the w a l l s  of 
each college. We shall thus have six di stinct  and 
se p a r a t e  families, so far as regards domestic  econom y,  
in t ern al  police, and social order; while one S e n a t u s  
Acade m i c u s  will superi nt end and control the whole. . .
In order to execute our present design, onl y about 
$2 0 0 , 0 0 0  will be required. This might be f u r n i s h e d  by 
the state at once; or in two, four, eight or ten years. 
Or it may be obtain ed partly from donations, and partly 
by loan. Any individual, for instance, b e sto wi ng  
$20, 0 0 0  may give his name to a college or to a 
professorship: or any number of individuals,
subscri bi ng that sum, may give any name they pl e a s e  to a 
co ll e g e  or professo rship. Suppos e Davi ds on county, or 
even Na s h v i l l e  were disposed to erect a m o n ument  to the
memory of her most honoured citizen; what could she do 
more grateful to him, more wo rthy of herself, more 
beneficial to the republic, than to c ontr ib ute the sum 
of $20 ,000 to build an edifice, on yonder hill, to be 
known among all future g e n e r a t i o n s  as JA CK S O N  COLLEGE, 
founded and endowed by the ci tize ns  of Da vid s o n  county
or of Nashville, in the year ----  what year shall be
designated? If the appeal w ere m a d e  to her generosity, 
her public spirit, her gratitude, her just pride and 
magnanimity, I cannot deem so lightly of her present 
citizens as to ant icipate a refusal, which would  prove 
her alike unworthy of a great U n i v e r s i t y  and of the Hero 
of New Orleans.
Let us calculate —  we have, within the limits of 
our city co rp oration  alone, not less than four  thousand 
free white inhabitants. Were each to give five dollars, 
or were two thousand to give each ten dollars, or were 
one thousand to give twenty dollars apiece, the object 
would be ac com plish ed w i t h o u t  the aid of the county at 
large. . .
Let no man imagine, that, in giving m oney to a 
college, he is doling out alms to an i m p o r t u n a t e  or 
wor thles s beggar. He does honour to hims elf by the act; 
and the i nsti tu tion honours him by acc e p t i n g  his bounty; 
and is able to confer on him and his family a greater 
and more durable honour than mere selfish w e a l t h  can 
ever procure. The otherwi se ob scu re  names of Harvard, 
Yale, Dartmouth, Bowdin [s i c ], Williams, Brown,
Bartlett, Phillips, Dickinson, Rutgers, will be 
im mor tali ze d by the se minaries to which they have been 
benefactors, and which will bear their names for ever.
If honour, real honour, be worth seeking; her e is the 
road to it, . .
If, however, nothing can be obt ained fro m  our 
legislature, or from our good city or county, or from 
individuals, we may borrow  the w hol e sum of two hundred 
thousand dollars, at an i n t eres t not e x c ee di ng six per 
cent —  creating a tra nsfe ra ble six per cent stock —  
and, in twenty years, we could easily pay off both 
principal and interest, at the pres ent rate of charges 
for tuition and room-rent. It would be merely  
necessary, in order to pr ocure  the loan, that the state 
should guaranty f sic 1 the payment, or that re s p o n s i b l e  
i nd iv iduals  should u n derw ri te for us. And we can pledge 
ample me ans  either to the state or to ind ividuals, to 
secure the one or the other, from all ha zard of eventual 
loss as I am prepared to dem ons tr ate, at the proper time 
to all competen t judges. Now it would be vastly 
preferabl e that the money should be gr at uitous ly
furnished, because (to specify no other advantages) the 
expenses of an education of our unive rsity might be 
diminished one half immediately; and thus would the 
portals of science be opened wide to the great majority 
of our people.
But the funds must and will be forthcoming from 
some quarter. We are not to be deterred or frightened 
from our purpose by any obstacles, real or imaginary.
We have deliberately counted the cost: and ONWARD is
engraven upon our banners and upon our hearts 
(Lindsley, The Cause of Education in T e n n e s s e e , pp. 29- 
32) .
If his pamphlet served him poorly in timing with the 
Legislature, Lindsley attempted to soften the hostility and 
confusion surrounding the terms "college" and "university" 
with this unsigned article in the Nashville newspaper.
College and Universitie s 
Every institution in Europe, which confers degrees 
of any kind, is styled a University. No European 
Universities have distinct colleges under them or 
attached to them, except the Uni ve rsities  of Cambridge 
and Oxford in England. In the two latter, each college 
is a distinct incorporation, having a president, 
provost, principal or head of its own, with peculiar 
right, privileges and laws, as granted or imposed by its 
founder. In Scotland and on the Co nti nent generally, 
the students board and lodge with private families, and 
not in edifices belonging to the Universities. . . In 
America, College and University are used as synonymous. 
Their charters grant them all equal powers and 
privileges. They may erect as many buildings, employ as 
many professors, and confer as man y degrees as they 
please. Cumberland College can now do all that any 
University in America is aut horiz ed  to do. The 
President and Trustees constitute the College: and the
college may exist without owning a foot of land of a 
single edifice. Or the College that is the Corporation 
may erect forty buildings and call each of them a 
college with the same propriety as they now denominate 
the one edifice Cumberland College. They have not 
petitioned the Legislature  for any new powers —  but 
simply for a new name —  for a name too wholly 
unappropriated —  and chiefly because their own name has
been assumed by a n e i g h b o r i n g  institution. The y wish 
for a dis ti nctive  app ell ation , and they care not much 
what it is.
As soon as the laity were per mi tted to resort to 
the great e c l e s i a s t i c a l  s e mi na ries of Europe they began 
to be known as Un iversi ti es: —  becaus e all persons were 
ad mitted as students, and because all the sciences were 
taught in them. The Latin term for U n i v e r s i t y  is 
Academia, And this term is genera ll y em ployed (in 
pr eference to Un iv er sitias)  by every foreign Univers ity 
wh eneve r the Latin language is used. The ins ti t u t i o n  at 
Ca mbr idge in Massachu se tts, is styled "Harvard College 
or U n i v e r s i t y "  —  H ence in their public acts, Harvard 
Colle ge occurs as f r e q u e n t l y  as Ha rvard University. . .
Let the poor, for their c o n s o l a t i o n  and 
e nc our age ment, be advised of their r e m a r k a b l e  fact, in 
an cie nt and modern times, in Europe and America, nearly 
all the i nd iv iduals who have ever been distin g u i s h e d  for 
talent and le arn ing have risen from among the humble and 
the h u m blest  classes of the people.
The sons of ri ch men are seldom well edu ca tioned  
any where. If there be any i n s t i t u t i o n s  on earth which 
may be regarde d as almost e x c l u s i v e l y  b en ef icial to the 
poor, they are coll eg es or un iversi ti es.
X
(National Banner and N a shville  W h i g , October 11, 1826,
P. 2).
Debate contin ued in the Le g i s l a t u r e  as to the wi sdom of 
c h a ng ing the name and the potential of that ac tion to imply 
r e l ia nce on the state treasury. Even L i n d s l e y ' s  admired 
n e i g h b o r s  a c c o m p l i s h m e n t s  worked ag ainst him in the minds 
of at least one legislator: "In Virgin ia  they have a great
instit uti on, dubbed a Univers it y, and we have been 
r e p e a t e d l y  told of the great patriot by who m  it has been 
fostered. Sir, I respect that patriot as much as any man, 
but in this par ti cula r I could not go wi th him. He has been 
ab le to draw hundreds of thousands of do llars from the
t r e a s u r y  of Virginia, to make a U n i v e r s i t y  w i t h  its so undin g 
name. I want no such infl uence exe rci se d here" (National 
Ba nn er  and Na s h v i l l e  W h i g . Novemb er 18, 1826, p. 1).
After more and mor e  discussi on a lo ng  these lines, the 
state Senate and House finally passed the name change. But 
only after p a s s a g e  in the Senate and still mor e debate in 
the H ouse was the ordeal  complete. W h e n  the name change 
bill came before  the House for its third re ad in g on No ve mber 
24, 1826, a m e m b e r  attempted to table it indefinitely.  That 
fail i n g  he pr opos ed  to substitute "Nashv il le" for 
"T enn essee" and  then agreed to change again the proposed 
name to Univ e r s i t y  of Nas hville in the State of Tennessee. 
Later "in the state of Tennessee" was omitted, but onc e  
again there w a s  an atte m p t  to insert "c ollege" rather than 
"unive r s i t y . "  Finally this too was rejected, and the 
U n i v e r s i t y  of N a s h v i l l e  became off ic ial by that name. While 
this was the name Li ndsle y had used in his inaugu ral address 
of J a n u a r y  12, 1825, he and the T r u s t e e s  had pushed hard for 
the nam e  "Unive rs ity of Tennes see" (Morgan, 1960, pp. 165- 
169). The batt le  may well have been partia ll y won, bu t  it 
p r o b a b l y  was to have its losses for the next 25 years for 
Ph i l i p  Lin dsley and for the U n i v e r s i t y  of Nashvil le as he 
would have ex ecuted it.
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The first four years, with the name change, may have 
been L i nd sl ey's busiest. Things seemed to be go ing fairly 
well until 1829 when publicly a sked  questio ns were being 
posed r e g ard in g the future of the Uni ver sity.  T h i s  was the 
year with the lowest enrollment —  45 students  —  in the 
ad m i n i s t r a t i o n  of Lindsley, except for his first and last 
years in office (Morgan, 1960, pp. 261, 274).
In his 1829 b a c c al aureat e address, the frustrated 
u n iver si ty pres ident  stated:
The crisis has now been reached, which, it may be 
presumed, will f r i ghten from our ranks all the timid, 
i r reso lu te and faint-hearted; but which will nerve wi t h  
new vigour and energy every bold, intrepid, ma g n a n i m o u s  
spirit, and put to a decisive test the moral stamina and 
genuine char ac ter of every man who preten ds att ac hment  
and de vo t i o n  to the noblest cause w h i c h  can claim his 
every talent and the most i n vinci bl e perseverance.
Should this trying crisis be s u c c e ssful ly  passed, the 
vi ctory is sure —  the Univer sity will rise and triumph, 
and di ffu se joy and blessings to thousand s of the 
present, and to m i l l i o n s  of future ge n e r a t i o n s  (Halsey, 
I, p. 215).
Lindsley, in the same address, had stated, "I did once 
flatter my se lf that the people of T e n n e s s e e  would rally 
round this infant seat of science, and take a just pride in 
its growth and p r o s p er it y." Almo st  in a tone of despair he 
seeme d to be do ubting the possibility  of his dream. "I did 
su ppo se that they would cherish an ins ti tutio n of their own 
—  e stab li sh ed in their own flouris hing M e t r o p o l i s  —  in the 
midst of their own peculiar manners, customs, climate, 
habits, and all those ot her na meless i n d e s c r i b a b l e
som et hing s which c o n s t i t u t e  h o m e . . ." He cont in ued his
assu mpt ions, which he now seemed to question, with his hope 
that the Univ er sity of Na s h v i l l e  "would command the favour 
and pa tronage of the public, because it would be their own,
and not a foreign U n i v e r s i t y  (Halsey, I, pp. 215-216).
For wh ateve r reason, enroll ment did increa se with the 
fall term to 51; the foll ow ing summer recorded 73. But even 
so, rumors about the un i v e r s i t y ' s  closi ng  war rant ed  the 
T r u s t e e s ’ placin g an a d v e rtise me nt in the local newspaper 
d is cl aiming  such reports. In the fall session of 1830 the 
enr ol lm ent soared to 90 and to 97 du ring the summer term.
But the following year a cholera ep idemic caused a reduction 
of students to 77 in the fall and 57 in the summer (Morgan, 
1960, pp. 277, 348-349).
Not being one to hold back on his opinion, President 
L i n ds le y used the method he knew best to defend and support 
his university: He went to the newspapers.
Using pseu donyms  for his ne wspaper articles, which
ge nerally so mehow  related to higher ed u c a t i o n  in general and
his universit y in particular, he seemed to be lieve in the 
power of the press, or at least in the infl uence of the 
printe d word. In one arti cle that was sup po sedly  crafted by 
a Ke nt u c k i a n  visiti ng Nashville, he w r o t e  to the editor of 
his surprise in finding such a fine un iv e r s i t y  in the 
T en n e s s e e  city: "On the whole, I must in ca ndour declare
that I never was before so th oro u g h l y  satisfied with any 
similar estab lishmen t. . ."
But the focal point of the a r t i c l e  reveals clearly his 
a p p r e c i a t i o n  and un de r s t a n d i n g  of influencing public 
opinion. "My object  however, in this hasty communicat ion, 
is not to laud your college, but to inquire why it is so 
little known here at home. . . Can it be that the people are
i n d i f f e r e n t  to education, or ho st il e to their own 
u n i v e rsit y?  Have its patrons and friends ever taken the 
trouble to pr ocl aim  its merits to the people, and to excite 
their sym pat hi es in its behalf?"
The c o n t ri buting " K e n t uckian"  continues his discourse 
w it h an example of how speech es of the president of 
T r a n s y l v a n i a  Un iv e r s i t y  are r e p r o d u c e d  in pamphlet  form and 
carried in "every journal and newspaper, whether political, 
religious, literary or scientific, in Lexington, and I 
believe throughout the State. It was thence copied into 
many papers in adjace nt  States. . ."
He co ncludes with a direct appeal to the editors for 
mor e  coverage of the Un iversity of Nashville. "I tell you, 
Mr. Editor, that Te n n e s s e a n s  are like the Kentu ckians,  their 
college will never assume its pro pe r rank, until the 
ne w s p a p e r  press shall speak to all the people." Having made 
his point, Lindsley the " K e n t uc kian" ends his testimonial, 
not with the avowed object of the lesson, but with
c h a r a c t e r i s t i c  praise for the i n s t i t u t i o n  which he led: "I
now  leave you, re so lved to send my own sons to be ed uca ted  
here, in p r e f e r e n c e  to any other co llege in the Union" 
(Halsey, III, pp. 631-635, citing Na s h v i l l e  R e p u b l i c a n , 
J a n u a r y  12, 1832).
If L i n d s l e y  a t te mpted to direct public op in io n throug h 
s uch  new s p a p e r  c o n t r i b u t i o n s  with diff erent  signatures, he 
may also have shed light on some of the u n i v e r s i t y ' s  m aj or 
p r o b l e m s .
In one ar ticle entitled  "The W h i s t l e , "  the readers 
le arn ed tha t "T enn ess ee G r e e k  is just as good as Yankee 
Gr eek ." Th is article, to which L i n d s l e y  did a ckno wl edge  
auth or sh ip, c o n fr onts T e n n e sse an s with their pr opensity to 
send their young men away to college. "Is a you th  to be 
ed ucate d in grand style? He must forsooth, be sent on a 
p i l g r i m a g e  to some c e l e b r a t e d  Athens beyond the Great 
M ou ntains,  . ." He su ggests  that not only is a quality
ed u c a t i o n  av a i l a b l e  at home but at bargain rates. "Could 
not our ge ntee l people be ma de to believe that their sons 
m ig ht  be e d u ca te d as well in Tennessee, for example, as in 
M a s s a c h u s e t t s ?  . . . Public opinion is omnipote nt . It 
ca nnot be re si st ed or co ntrolled."
He noted that a p p r o x i m a t e l y  500 area youth were being 
ed uca t e d  in the East "where they ex pend a n n u a l l y  half a 
m i l l i o n  do lla rs  to en c o u r a g e  and sust a i n  a forei gn  m o n op ol y
of education; wh ile  our p a trio ti c and e cono mi cal sages never 
dream of adopti ng  any measu r e s  to retain this vast amount  of 
w ea lt h within their own States " (Halsey, III, pp. 602-606).
This same theme is even more frankly a d dr es sed in a 
ne w s p a p e r  ar ticle under the title, "A Hint to Eastern s 
( sic ]11 and signed by Tuckahoe:
It is our m i s f o r t u n e  to live west of the mountains, 
where, it is taken for granted, ignoranc e and barb ar ism 
are destined to hold u n iversal  and perpetual  sway.
Pray, Mr. Editor, do tell the Philadel phians,  and 
Bo st o n i a n s  and Londoners, that we are not all 
" g a n d e r p u l l e r s ," nor " go ugers, " nor "regu l a t o r s , "  nor 
"half-h or se and h a l f - a l l i g a t o r ."— That some of us 
geologize, and botanize, and read Greek, and talk 
French, and write poetry, and spout po l i t i c a l  e c o n o m y —  
That we receive, by every mail, loads of Scotch,
English, Fr e n c h  and Ea stern p e r i o dic al s of all sorts and 
upon all manner of s u b j e c t s — scientific, literary, 
political, religious, m i s c e l l a n e o u s  (Halsey, III, pp. 
636-638, citing Na s h v i l l e  R e p u b l i c a n , Janu a r y  17, 1832).
Ca rr yi ng this theme still further, in an article over
the signature, "G. F. G." and enti tl ed " Na sh ville and the
U ni v e r s i t y , "  Li nd sley de fended the urban location  of his
un ive r s i t y  as one a d v a n t a g e o u s  to stude nts from more rural
areas. After offering the usual reason s for broadened
ex posure to ideas and e x p e r ien ce s in cities, he su ggest s
that college youth often enter co ll ege "spoiled —  and the
F acu lty cannot cure or re f o r m  them. But, in no instance
yet, has a virtuous, orderly, w e l l - b e h a v e d  youth been made
worse at our i n s t itution ."  C o n t i n u i n g  this thought process,
G. F. G. notes that the " good have not been injured, nor are
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they a whit more obnoxious to evil inf lu en ces here than in 
any town in Co nnecticut or New York."
In this article which seemed to begin praising Nashville 
as a center of learning, Li nd sley makes one of his most 
pointed att acks at schools in the East. S u g g e s t i n g  that the 
"good people of the Sou thern State s genera ll y labour  under a 
singular delusion in re gard to the benefits which their sons 
are suppos ed to enjoy at eastern s e m i n arie s, " he explains 
that often these young men "manifest, to a most ludicrous 
extent, all the exclu s i v e n e s s  and arr o g a n c e  of ari stocr at ic 
c l a n s h i p . "  Then, after their g ra du ation and the expendi ture 
of up to three thousand do lla rs per year, these boys return 
home "with hearts as empty as their purses —  and oftentimes  
wit h broken const i t u t i o n s  and dis s o l u t e  habits w h i c h  totally 
unfit them for any useful vo cation or honorab le  
p r o f e ss ion." Students educated in Nashville, however, would 
look up to the "better class of cit izens as models for 
i m i ta ti on —  wh ile at an eastern vi llage he might look down 
with con tempt upon the w h o l e  po pu lation " (Morgan, pp. 403- 
408 citing Na tional  Banner and Na s h v i l l e  Daily A d v e r t i s e r , 
January 24, 1832, pp. 2-3).
To determine when the Grand E x p e r i m e n t  came to an end 
would be to dis ce rn when Philip Li nds l e y  lost his battle 
with his many publics, problems, competitors, and general 
lack of support for his e d u c a t i o n a l  endeavors. It could
have happened early on, when the Tennessee Legislature 
battled over the proposed name change. It could have been 
when state support was not forthcoming —  nor much of any 
other financial support. Or it could have been when a 
de fen sive Lindsley went to the local press under the guise 
of false names. The end of the beginning could have been 
extended until Lindsley fought against the addition of 
professional schools to his institution. It may well have 
extended until he resigned and his liberal arts institution 
c l o s e d .
But the mid-18 30s found a prospering Universit y of 
Nashville. The highest enrollme nt in the institution's 
history was in 1836 with 126 students. And even though 
things seemed sound, that was not to remain the case. This 
would eventually result in a record of the university 
president being reviewed not for his adm ini strat iv e and 
academic successes but for his recommen dations and thematic 
di sco urses on higher education in general. Philip Lindsley 
knew the power of public opinion and therefore certainly 
knew when he was not favorably influencing that opinion. If 
he continued in his quest to change the tide that seemed to 
flow against his institution or if he forsook the goals for 
his Grand Experiment at some point and used the school's 
presidency as a rostrum for his views will be examined in 
the next chapter.
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CHAPTER IV 
THE PU B L I C  LINDSLEY, AN ANALYSIS
T h r e e  themes we r e  covered in Chapter III, themes that 
p er meated Philip  Linds l e y ' s  U n ive rs ity of Nas h v i l l e  career. 
While ce r t a i n l y  a part of the Li nds ley strategy, these 
t e chni qu es  ev olved and could be con sidered just as important 
to his obje c t i v e s  and to higher edu ca tion as the mo re 
t ra di tional  and overt themes that he brought to public 
attent ion . The three themes related to one anothe r in the 
L i n ds ley m e t h o d o l o g y  to the point of overlapping. Their 
i n t e r r e l a t i o n s h i p s  w ere crucial to his ov er a l l  success or 
f a i l u r e .
Th e theme of st ate support for private hi gher education, 
the theme of private individuals' mo net ary support of 
pr iv at e n o n s e c t a r i a n  higher education, and the theme of 
a t t e m p t i n g  to ac hi e v e  both of these obje c t i v e s  th rough 
in f l u e n c i n g  public op in io n are all Philip L i n d s l e y  at his 
best and at his worst. The fact that he a t t em pt ed all 
three, ac hieve d enough  support to endure 25 years, and yet 
failed in his over all Grand Experimen t reveale d the 
di ch ot omy in the L i n d s l e y  Te n n e s s e e  years. "And the 
U n i v e r s i t y  of N a s h v i l l e  did rise to a po sit ion  of 
d i s t i n c t i o n  among A m e r i c a n  universities; but L i n dsley
failed. . . . Two years after his resignation the 
Uni versity was bankrupt and suspended operations. Despite 
heroic efforts he had been unable to defend the University 
aga inst charges of godlessness and infidelity, or the city 
of Nashville against back-country charges of iniquity and 
arist ocr acy" (Borrowraan, 1961, pp. 20-21).
Support From The Public
As demonstrated in Chapters II and III, Lindsley 
solicited aid from the Tennessee Legislature. This request 
was not without precedent. In 1806 Congres s had granted 
Tennes see  100,000 acres of land to benefit Cumberland 
College and the new East Tennes see College. This action, in 
effect, made both insti tutions qua si -state  universities.
Even though the University of Nashville never received 
much state aid, the institution did reflect many 
ch ara cteri st ics that would later characterize, via the 
Mo rri ll Act of 1862, state universities. In "The False Dawn 
of the State Un iversities,"  Merle Borrow man  lists some of 
the trends evident in many state universities:
1. Greater emphasis on the acqui si tion of secular 
k n o w l e d g e .
2. Stress of a service function of higher education, 
connecting citizens with the institution.
3. Extension of educational opp or tunit y to an ever-
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e x pa nding se gment of the popul ati on as a cure for social 
i m m o b i l i t y .
4. E m p h a s i s  on resear ch w i t h  the result being a 
br oaden in g of the fields of instru ction.
5. Pl ac i n g  the mo net ary need for support from the 
public domain as an ongoing res pon si bility.
(Borrowman, 1961, pp. 7-10)
Upon coming to Tennessee, L i n d s l e y  stated in his 1825 
Inaugural Address, "The example of T r a n s y l v a n i a  U n iv ersity  
is still nearer at hand and m o r e  p r o m i nently  within your 
vi ew." He ref er red to the a c h i e v e m e n t  Hora ce Ho lley had 
displ aye d in only seven years at that institution. In a 
single year, 145 students from 15 st at es attend ed 
Transy l v a n i a ,  w h i c h  had secured a n a t i o n a l  re pu t a t i o n  for 
itself (Haunton, 1962, p. 133). Both the state of Kentuck y 
and the city of Le x i n g t o n  au gmented  the oper ations  of 
T r a n s y l v a n i a  w ith sizable financia l grants.
Like Holley, Linds ley attempted to es tab lis h a private 
u ni ve rsity with a public commitment. Accordingly, he 
envisaged a m u l t i - p u r p o s e  u n iversit y that combin ed the 
u t i l i t a r i s m  of voca t i o n a l  and p r o f e s s i o n a l  training with the 
establ i s h e d  wo rth of the liberal arts. The overall service 
objective was to give "all young people the opp or tunit y for 
social mo bility and promised to become the great balance
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wheel in the social and econ omic class st ruggle" (Borrowman, 
1961, p. 20).
If Lin ds ley fulf illed  the public funding portion of
B o r r o wman 's  state unive r s i t y  formula, he likewise saw the
public service role of the Unive r s i t y  of N a s hville  as being
significant. Yet, in a fronti er land, the simple, self-made
man was seen as being more honest than an educated one.
I am aware that some notions are pr eva len t in our 
country which perha ps do not obtain to the same extent 
in any other; and w hich  may account in a small degree 
for this seeming anomaly. It is fas hi onable to think 
that learni ng is a da nge rous thing in any hands, that 
the people can be better served without it than with 
it. That public offices can be more safely and 
a d v a n t a g e o u s l y  fi lled by plain, honest men than by 
learned men. And hence it often hap pens that artful, 
intriguing men, w i t h o u t  wisdo m or principle, are 
elevated by as d e c e i v e d  people to stations, from w hic h 
the prudent, modest, intelligent, u n a m b i t i o u s  and 
worthiest citiz en s are excluded (Halsey, II, p. 44).
He also att e m p t e d  to broaden the base for higher
educatio n to "farmers and m echa ni cs" as will be demons trated
in the demo cr acy theme. But perhaps one of his most
consist en t themes was that of the danger of a sectarian
c o l l e g e .
A public college, that is, a li ter ar y and 
scientific college de signed for the public  generally, 
ought to be i n d e p en dent of all religious sectarian bias, 
or tendency, or influence. And it ought, when 
practicable, to be situated in a town or city where the 
several sects, co m p o s i n g  the body of the people, have 
their own places of public worship, to which their sons 
may have free access; and where the public eye may be 
constantly fixed on the conduct of the trustees and 
faculty; and where every artful attempt at p r o s e l y t i s m
would be Instantly de tec ted and exposed (Halsey, I, p. 
257) .
That this became one of the freque nt L i n dsley themes was 
a pp ropriat e, albeit ineffective. As his instit ut ion 
st r u g g l e d  for existe nce  as the only college within 200 
miles, chu r c h - a f f i l i a t e d  schools were created in alarming 
numbers, P r e s b y t e r i a n - s p o n s o r e d  colleges being the most 
frequent, as noted in Cha pter II. As with Tr a n s y l v a n i a ' s  
H ol le y and South Caroli na  College's Thomas Copper, 
P r e s b y t e r i a n s  contributed  greatly to the fa ilure of this 
P r e s b y t e r i a n  presiden t' s nonsec ta rian institution.
However, a resituated Pr ofe ssor Linds le y at New Albany 
T h e o l o g i c a l  Semin ary in 1851 wr ote with pride in the 
c o n t r i b u t i o n s  that his d e m o n ina ti on had made to higher 
edu cation. Once again a wise Li ndsley tailor ed his remarks 
to the a u d ie nce as he prepare d for his inaug ur ation as 
P r o f e s s o r  of Biblical A rchaeol og y and Church Government.
In our country, the Puritans  of New England, who 
have always been as nearly P r e s b y t e r i a n  as they dared to 
be without the name, and the P r e s b y t e r i a n s  of the Middle 
and Sou thern States, have been the principal, if not the 
sole, authors and steady supp orters of sch ools and 
co lleges -- and of popular educatio n to the greatest 
pr actic ab le extent. Look at old Harvard, Yale, and 
N as sa u Hall! Calvinis ti c Purit an s and Pr esb y t e r i a n s  
built them all —  as they have built many others since. 
Th eir example has stimula ted other de nominat io ns to do 
li kewise (Halsey, III, p. 434).
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Chapter III dis played a Lindsl ey of almost bitter 
d i s p o s i t i o n  as he pointed out the tendency of Tennessee 
studen ts to attend colleges and univer si ties in the East. 
Yet, he was unable to o v e r t u r n  this tide just as he was 
unabl e to attract private donorshi p to his Grand 
Ex periment. If his goals for financial backin g for the 
U niver si ty of Nashvil le were not achieved, perhaps it was 
due to his me thods  of s e e k i n g  support. Yet, Philip Lindsley 
did try, chi efly by using the local newspapers. A variety 
of means w e r e  adopted, including, as has been shown, 
numero us a r t i c l e s  under nu merou s pseudonyms. This ploy was 
ad opt ed ea rly  in his T e n n e s s e e  career with all of the 
publis hed  essays writt en in 1831 and 1832; thereafter, 
L in dsley did not utilize this means of gettin g his message 
a cr os s to the public.
The rem a i n i n g  evidence of Lindsley going public with his 
e ducat io na l concerns also reflects c o n c e n t r a t e d  efforts in 
the earlier portion of his tenure at the Un iv e r s i t y  of 
Nashville. Indeed, of the 13 discourses — lectures, 
b a c c a l a u r e a t e  addresses, commen ce ment speeches, and his 
Inaugu ral  Ad dr es s —  ten were delivered between 1825 and 
1838. Bet ween 1838 and 1848, near the end of his Nashville 
a d m in is tr ation , no public a d dr es ses were r e n der ed  on the 
subjec t of education. Of the last three s p e e c h e s  —  1848, 
1849, and 1850 —  only one dealt direct ly with the usual
Li ndsley topics on higher education. And this one sou nded 
unu suall y low key, of generic nature, and aimed at Am er i c a n  
higher edu c a t i o n  as a whole, rather than at the U n i v e r s i t y  
of Nashville. He did, however, m e n t i o n  the competition: 
"When this co llege was revised and reorgani ze d at the close 
of 1824, there w er e no similar in stitutions, in actual 
operation, within  two hundred miles of Nashville. There 
were none in Alabam a, Mississippi, Louisiana, Arkansas, 
Texas, Mi d d l e  or W e s t  Te nne ssee —  and none in Kentucky, 
nearer than L e x i n g t o n "  (Halsey, I, p. 570),
L ind sley was aware of the power of public opinion, even 
if he used it less in the latter portion  of his career. 
Speak ing  to the T e n n e s s e e  State T e m p e r a n c e  Society in 1831, 
he urged public decl ar a t i o n  and u n i f i c a t i o n  as the sol ution 
to "denounce the whis ky  drinker." He held that "distille d 
liquors can never be safely or innoc e n t l y  used, and 
therefore ought to be universally aba ndoned. . . —  as 
public s e n timent has hitherto sustained and cherished  the 
enormity, so public sentiment alone can put it down." 
Therefore, the ac t i o n  that should be taken, he s u gg ested in 
the tone of a m i n i s t e r  urging a public statem ent  of faith 
while publicly c o n f e s s i n g  sins, was to "come forward and 
publicly de clare  their fixed u n a l t er able purpose to abstain. 
. . and to prevail on others to f o l l o w  their example. . ."
(Halsey, III, p. 534).
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Lindsley drew an analogy of the journalistic corps with
the clergy. "As the periodical press and the pulpit are
ca lculated to exert a more powerful influence upon society,
for weal or wo, than any other instr ume ntalities  whatever,
it follows, that, of all men living, ministers of the gospel
and newspaper editors ought to be the most talented, and the
most profoundly and extensively conversa nt with every
species of human learning" (Halsey, I, p. 442).
He went on to state, "The editors of our daily, weekly,
monthly, quarterly journals, furnish a large proportion of
the reading of our people. They wield an engine therefore
of the most tremendous, potent and responsible character.
And if the university be needed for any one class of public
ins tructors or funct ionarie s rather than another, it is to
furnish a c c o m p l i s h e d  and erudite and trustworthy editors"
(Halsey, I, p. 442).
Even in his last public speech, delivered on
Comme nce ment Day, October 2, 1850, Lindsley managed to work
into this memori al to Professor Gerard Troost a comment on
the sig ni fi cance of the press.
Newspaper editors  create and destroy at' pleasure. They 
make our rulers, and rule them when made. They 
m an ufactur e public opinion and individual reputation. 
They are the only recognized self-appointed guardians of 
the people 's rights and of the people's conscience.
They are ex-officio judges, critics, censors, of all 
public officers from the President to the town 
constable, of all authors from Homer to Carlyle, of all
ins tit ut ions and professions, of all discoveries  and 
inventions, of all projec ts and enterprises. They are 
the arbite rs of fashion, morals and manners —  of taste, 
art, refinement, and all the proprieties of social 
life. They puff theatre, church, school or college; 
acc ordin g to the dictates of purse or conscience —  
their conscience being understood to lie at the bottom 
of their purse. The Saturday night's inimitable bright, 
pa rticular star, and the Sunday m o r n i n g ’s graceful 
popular preacher, share alike their disint erested and 
ju dicious favours. They are privileged, by common 
consent, to write about everybody and everyt hin g —  de 
omni scibili, et quibusdam a l i i s . And their sentence of 
ap pro val or reprobation is duly ratified by their grave 
and ind ependent readers. Their utterances are deemed 
oracular, and worthy of implicit acceptation. They are 
popes all —  and the only living popes whose bulls are 
never dishonoured, -- though their bills often are!
They are infallible in their judgments and edicts —  as 
no Roman Pontiff ever was, is, or will be. That they 
should dogmatize stoutly, and affirm boldly, and decide 
promptly, and arrogate largely —  is a matter of 
course. The editorial tripod is the seat of inspiration 
as well as of honour. And wo to the luckless wight, who 
shall become  obnoxious to the frowns of a tribunal from 
which there lies no appeal.
I find no fault with this established 
constit u t i o n a l  preeminence and paramount authority or 
a b s olute supremacy of the press; or with its upright, 
impartial, all-knowing, dignified, conservative, 
a c c o mp li shed and most liberal conductors. I make no 
complain t on this score. I concede omniscie nce and 
infallibility, however, to no other caste or clique or 
fraternity amongst us. And I now respectfull y bespeak 
their season able and potent interposition to annihi late  
the claims and pretensions of all rival adventurers.
Let the wordy pedant and the brainless pedagogue, the 
bullying empiric and smattering sciolist, and all others 
who profess to work mir acles or to achieve 
impossib il ities in the divine art of education, be made 
forthwit h to know and to occupy their appropri at e rank 
and sphere. Do this, gentlemen editors, and we will 
sing p o e a n s , loud and long, in your praise and to your 
honour. And may you live and reign a thousand years! 
and still find upon your banners esto perpetua as bright 
and cheering as at this present most auspicious 
deliverance  (Halsey, I, pp. 611-613)!!
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Even though the c o n n e c t i o n  between ed itors and m i nist er s 
had been drawn by Linds l e y  29 years earlier, he chose to 
ignore such in his final attack on the very element that he 
had utilized so fr eq u e n t l y  as he att em pted to mold public 
opinion. Perhaps he would have been happie r and his career 
mo r e  fulf illed if the ne w s p a p e r  editors in N a s hville had 
supported him in the same manner that L e x i n g t o n ' s  editors 
had suppor ted T r a n s y l v a n i a ’s president, Ho ra ce Holley. Even 
though Holley was seen as a her etic and a snob by many back- 
country fun da menta li sts, the L e xin gt on ed it or s greatly 
re spe cted him and re fuse d to print attack s on him 
(Borrowman, 1961, p. 17).
But that was not to be the e x peri en ce of Philip 
Lindsley. The press did not work ag ainst  him as much as he 
was unable to rally pu blic s e n timen t around his cause, the 
Un i v e r s i t y  of Nashville.
Li n dsl ey  on Democra cy  
If a reason could be determi ned for L i n d s l e y ' s  
a t t r a c t i o n  to the pioneer country of Tennessee, it could 
well have been his s p e c u l a t i o n  of its being a land of the 
laboring class. There is much in his ed u c a t i o n a l  philosoph y 
that reflects a fundam en tal belief in A m e r i c a n  democracy, a 
de mo cracy of the ordinar y citizen. A c co rd ing to Lindsley, 
the three most important useful classes of people are
mechanics, farmers, and schoolmasters. Why? If pressed for 
a reason, his quick reply would have been because they all 
three are laborers. "The great mass of the Ame ri can people 
are, and ever must be, in the strictist sense of the term, 
lab ourers" (Halsey, III, p. 271). In cities and towns the 
wo rk er s are chiefly mechanics; in the rural areas, farmers. 
T e a c h e r s  are in both locations and the fact that the three 
have something in common as la bor er s brings Lindsley to 
their co lle ctive  plight: "What sorry creatu res they are in
the world's e s t i m at ion!" (Halsey, III, p. 267).
The three professions, therefore, "embra ce or comprehend 
the most ancient, the most useful and the most labori ous 
vocations. Any plan or system devised or designed for the 
be nef it of the real people, must have a pri ncipal refere nce 
to these; or it would be partial, i m p erf ec t and delusive" 
(Halsey, III, p. 273).
Having identified the "real people," Lindsley sees the 
role of go vernment as "the mere creature or servant of the 
pe ople —  designe d solely and ex c l u s i v e l y  for their 
benefit. Such, at least, it is in theory —  and in the 
books" (Halsey, III, p. 276). And run ni ng the governm ent 
for the people are, or should be, the most competent men who 
can be found, Lindsley would undoubte dl y say, "In general, 
too, men who run after office. . . are most unworthy of
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confidence. They ought to be repulsed; and sent home to the 
cornfield, or off to Texas" (Halsey, XXI, p. 277).
In quoting Je f f e r s o n ' s  desire for an ar i s t o c r a c y  of 
vi rtue and tale nt that was essential for a w e l l - o r d e r e d 
republic, L i n d s l e y  described the genteel applicant s for 
pu blic office as "the veriest bores, loafers, idlers, 
exquisites, gamblers, blacklegs, r o u e s , profligates, knaves, 
swindlers, bullies, desperadoes, braggarts, c h ar latans  in 
the whole world" (Halsey, III, p. 277). And, he notes, the 
w ors t of them are the most successful. "Virtue, capacity, 
intelligence, wisdom, integrity, ought to be the commanding 
a t trib ut es  of public men. . . Thes e c o n s t i t u t e  the only 
right or claim which any man can justly prefer as the ground 
of choise either by the people or the ex ec u t i v e "  (Halsey, 
III, p. 283).
While mu ch of the Lindsley me ssage c o n s i s t e d  of timeworn 
maxims, he n o n e t h e l e s s  est ab lishe d a c lose tie of education 
wit h  democracy, that is, an exp ressi on  of the edu cational 
needs of the la boring class. This he a c c o m p l i s h e d  in a five 
part address of 130 pages delivered in N a s h v i l l e  in 1842. 
T h e r e i n  he e x p lain ed  his concept of the perfect democracy, a 
sys t e m  where the majority govern. And this majority, he saw 
as being farmers and mechanic s who through e d ucat io n would 
secure their rightful place as the most influen ti al citizen 
leaders. Of farmers —  and he later app li ed the same
c o m me nts to mec h a n i c s  and -all the la bor ing  classe s —  he 
said, "I do not say that every farmer ought to go to
college, or to become a prof icient in Greek and Latin. I
speak of them as a class: and by a libera l education, I
mean such a course of i n t e l lectua l disc ip line as will fit 
them to sustain the rank which they ought to hold in this 
Republic. They are by right the s ov ereign s of the land, 
bec ause they co nst i t u t e  an overw he lming ma j o r i t y "  (Halsey,
I, pp. 224-225). That was in 1829; in 1832: "I look to a
well edu cated i nd epende nt  yeomanry as the sheet an chor of 
the Republic. I look forward to the period when it will not 
be deemed a n t i - r e p u b l i c a n  for the college gra du ate to follow 
the plough; nor a seven days's wonder  for the laboure r to be
in telle ct ua l and to c ompr eh end the C o n s t i t u t i o n  of his
c o u nt ry" (Halsey, I, pp. 349-350).
A cc ording to Ri cha rd Haunton, L i n d s l e y ' s  ad d r e s s e s  "were 
or di n a r i l y  printed and widely cir cul at ed thro ughou t the 
co mm u n i t y "  (Haunton, 1962, p. 138). His me ssage to his 
re ad e r s  was simple and direct: ". . . every A m e rican
ci ti ze n is by b i rthri gh t a politican: and every man of
sup erior  talents, e d ucat io n and influence, ought to be an 
en l i g h t e n e d  po lit ici an. It is his duty then to study 
po l i t i c s "  (Halsey, I, p. 287).
69
And once an understanding of politics has been 
accomplished, the citizen has a duty to serve the country, 
although not a duty to seek by whatever means to govern the 
country. Again, he places emphasis on qualified 
leadership. As for a working democracy at the federal 
level, Lindsley recommended that the Pre sident  be elected 
for one term only ("Let it be four years, if you please: 
though three or two would be better."); that the executive 
veto be abolished; that majorities in either the House or 
the Senate decide issues on a majority, not two-thirds, 
vote; that the Pr esi dent' s power to appoint or remove 
individuals from office be greatly restricted; and that the 
President and Vice President be elected by popular vote, 
rather than by the Electoral Colleg e (Halsey, III, pp. 344- 
349) .
If Philip Lindsley were to have had his way, the 
democratic system would have been restr uctured with an 
emphasis on the average citizen. But the key ingredient for 
this sytem to work was for this citizenry to be educated.
Lindsley on Slavery 
If Philip Lindsley were less effective in Tennessee than 
he would have liked, the state had an impact on him. One 
such reflection of this influence was the issue of slavery. 
In some notes wri tten in New Albany after 26 years in
Tennessee, the compassionate L i n ds ley seemed to have 
hardened to some degree. Halsey, noting the incongruity 
between wr itings done in Prince ton prior to moving to 
Tennessee and those after leaving the state, suggests that 
the later notes are "evidently too brief and imperfect to be 
taken as a fair exponent of the a u t h o r ’s opinions on the 
subject of which it treats" (Halsey, III, p. 574). Indeed, 
his biographer viewed Lindsley as a "warm friend of the 
African race, and a decided emancipationist, provided only 
that some safe and feasible method could be found."
The ea rly Lindsley did sound an alarm at slavery. "But 
when will Chr istian charity awake to the tears and groans 
and cries and sufferings of the two millions of wretched 
Africans, w h o  were dragged from their distant homes by 
Christian avarice. . . and who are here doomed, under
Christian masters, to drink the bitterest cup ever presented 
to the lips of humanity? (Halsey, III, p. 664).
He continued: "Our slaves must be emancipated upon the
soil which they cultivate. . . There is no alternative."
Later, in the same essay: "The slaves, I repeat, must be
free, and wil l be free upon the soil which they now inhabit" 
(Halsey, III, pp. 665, 668). The road to freedom, as 
suggested by Lindsley, was to give them Christian 
instruction. "Give the negroes the Bible, and you virtually 
charter their freedom" (Halsey, III, p. 666). Instead of
r e n de ri ng the slaves more contentme nt  in their lot, the 
Bible wo uld  inspire them with a love of liberty. "Here then 
is a dilemma, rather awkward, indeed, for an Am erica n 
ph i l a n t h r o p i s t  to look at. We must ei ther keep the negroes 
in pr ofo u n d  ignorance of the Bible, or, by b e st ow ing it on 
them, we must c o n t e m p l a t e  their even tual emancipation. 
(Halsey, III, p. 666).
L i n ds le y a c k n o w l e d g e d  that his an ti slaver y co mments were 
"pr on ounc ed  in a corner  —  where, if they do no good, they 
can do no harm. I should not ha ve spoken thus in a slave- 
holdi ng State. Prudence, benevolence, would have forbid 
it." But then, as if e x p ec ti ng a less recepti ve 
c o n g r e g a t i o n  in his t h e n - future  home of Tennessee, he 
added: "When I shall have pi tch ed my tent among the
wretche d suf ferer s beyond the mountains, I shall humbly look 
to Hea ve n for d i r ection  as to the line of conduct which duty 
may requi re me to pursue" (Halsey, III, p. 668).
After spendi ng the next 26 years in Tennessee, the then 
e x - p r e s i d e n t ' s  views seemed altered. In his New Albany 
notes, Lin ds ley wrote in an outlin e format as if pre parin g 
for a speech. Some highlights:
— "Slavery c o u n t e n a n c e d  and r e gulate d by law among 
the Hebrews. By Moses, etc. By Paul, etc."
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— "The Af rican at home and in America. Actual 
co n d i t i o n  of the ne gro es in Af rica at the period when first 
transp o r t e d  as slaves to America. Their conditon since, and 
at present, —  not worse c e rtainl y than before, and in their 
na tive land. . . War, death, slavery —  ever in prospect —
at home. . . Are the negroes, at this moment, anywhere  in 
the Un ite d States, as badly off as are their heathen kindred 
in Africa?"
— "The great design of Pr ovi d e n c e  in causing or 
p e rmit ti ng their removal to America. History. Prophecy.
How great changes or events are us ual ly brought about. The 
negro had so far degenerated, had become so extremely 
debased, that a long course of d i s c i p l i n e  and apprent i c e s h i p  
was nece ss ary to rest ore him to his primeval dignity and 
m a n k i n d . "
— "No man is required by law to own a slave, not 
even in the slave States."
— "Co ns ider the mu l t i t u d e  of negroes conver ted to 
the Ch r i s t i a n  faith while in bondage, etc."
— "The white race more damaged by slavery than the
b l a c k ."
— "Slave ry recognized in the Decalogue. See fourth 
c o m m a n d m e n t ."
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— "Even while in slavery, the negro fares better, 
in all respects, than his bret hren in Af ric a —  both as to 
this li fe and the future."
— "Free States are beginning to exclude negroes 
f ro m  their t e rritor y —  as Indiana, etc."
— "What will soon be the c o nd ition of free negroes 
in this country?  What, if all were free? Is it possible 
for the negro here ever to become the equal of the white man 
—  so cia lly  or pol itically?
— " D i s t in guish between the l e g i t i m a t e  tendency and 
i n f l u e n c e  of Ch r i s t i a n i t y  towards the gradual a m e l iorat io n 
of hu man ity  and the actual state of m a n k i n d  in the time of 
Christ, and ever since. The evils of sl avery to be abated 
or ex t e r m i n a t e d  —  like those of intemperance, war, 
ig norance, o p pressio n and in justice  of every kind."
— "Hitherto, and the present, the neg roes have 
been, and are, better off in a state of slavery than in a 
state of freedom. While ignorant, feeble, degraded; they 
need p ro tectio n and instruction. They would soon perish out 
of the land, if set free, and left to take care of 
th e m s e l v e s "  (Halsey, III, pp. 576-583).
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Se ll i n g  Higher Ed uca tio n
It has been d e m o n s t r a t e d  that Philip Li ndsley a t t empted 
to gather suppor t for higher education, both from the 
treas ury  of the State of T e nness ee  and from the private 
citizenry. He also had ano ther job —  to convince the 
public of the value of edu cati on  in the first instance. He 
had attempted  such as a road to an informed and i n t e l l i g e n t  
e l ecto ra te in a w o r k a b l e  democracy. He had a t te mpted such 
as a way that black slaves would secure their future freedom 
(by studying the Bible). He had attempted, too, to argue 
his case by positi o n i n g  his st atements to the a u d ienc e he 
saw as domin ating the m a j or it y of the Ten nessee  population: 
farmers and mechan ics . And, finally, he praised the value 
of e d uc at ion by praisi ng the value of the schoolm asters.
It was this latter ploy that reveal ed the si gn if i c a n t  
ch all enge to the d e t e r m i n e d  u n iver si ty president. By 
is ola ting the public c o n t r i b u t i o n  of sch ool teachers, he 
ad dre ssed the real ob sta cl e to the success of his 
university. Not only did it not have the sponso rs hip of a 
church, it lacked the comm it ment of any organi zed body. And 
as he attempted to rally the state gove rn ment and the 
gen eral public, he was, in essence, at te m p t i n g  to or ganize a 
constituency. This sup port group would have been an 
e d u c a t i o n - h u n g r y  c i t i z e n r y  all attending, giving to, and 
urging state don ations for the U n i v e r s i t y  of Nashville.
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To state that such a c o n s titue nc y never m a t e r ialize d  
would be u n d e rstatin g the situation. For not only was 
little support forthcoming, but the very f o u n d a t i o n  for such 
was lacking. Pre s i d e n t  L i n dsl ey  had gone to a ru ral state 
in hab ited with rural people w i t h  rural values. If the wo rth 
of cl ass ical college studie s seemed at best an in direct 
route to success, the wo rth of educat ion on any level was 
the more f undame nt al qu esti on  presented by the public.
It is unclea r if this realit y were a surprise to the new 
president, but he chose to address  the issue —  as well as 
the corre s p o n d i n g  theme of support for higher educ ation —  
in his Inaugural Address, Ja nuary 12, 1825. He had been in 
T e n n e s s e e  all of 18 days at the time of the speech. If his 
words sound to today's ear slightly platit udinous, it is 
well to recall the lonely existe nce of the then - C u m b e r l a n d 
Co ll eg e in the vast area of Mi ddle Tennessee. His words 
fell on few ed ucate d ears or on ears that even valued 
education, par t i c u l a r l y  as a means to a viable career. 
Non etheless, they listened, pre sumedly, and heard:
— "If the pe ople would retain in their own hands 
that power which the C o n s t i t u t i o n  gives them, they must 
ac qui re that kn o w l e d g e  which is es sential  to its s a f e k e e p i n g  
and rightful ex er c i s e . "
— "Give the peop le knowledge, therefore, and you 
give them power."
76
--"In ev ery country on the g lobe w her e the mass of 
the people are best instruc te d will be found the most 
liberty, the most virtue, and the most h appin es s."
— "No gr eater foe to his country's de arest 
interest s can be found than the enemy of education."
— " W h erev er  e d u ca ti on declines, there human nature 
pro p o r t i o n a l l y  det e r i o r a t e s . "
— "Ignorance, it is well known, is the parent of 
s u p e r s t i t i o n  and of o p p r e s s i o n . "  (Halsey, I, pp. 65-75)
In this his first address before the pe opl e of 
Tennessee, L i n d s l e y  tried to disspell the noti on  that 
colleges are m e a n t  only for the rich. "N othi ng  can be more 
g r o u n d l e s s  and f a l l a c i o u s  than such a re presentation ; no 
course more inj urious to the people wer e  it a d o p t e d , "  If, 
he suggested, no local college existed, the r i c h  would 
natually send their chi ldren away to school. Then this 
educated m i n o r i t y  would return to T e n ne ss ee "to monopo lize  
all the li beral pr o f e s s i o n s  and all the av en ues to wealth 
and honor in the c o m m o n w e a l t h . "  But wit h co ll eges at home, 
everyone could at t e n d  and thereafter "enter the lists of 
hon o r a b l e  c o m p e t i t i o n  with the richest (Halsey, I, pp. 77- 
78) .
If the lis tenin g audienc e was not c o n v i n c e d  that a local 
co lle ge e d u c a t i o n  was the key to fr eedom and to material 
wealth, L i n d s l e y  co up le d his product w i t h  one of a mo re
r e c o g n i z a b l e  nature. By e m p h a s i z i n g  the need for more 
pu blic prim ar y schools, he stated that the route toward 
a ch i e v i n g  that goal was first to train more teachers. Then 
the primary school "would gr ow up of course and from 
n e cess it y"  (Halsey, I, p. 80).
Then follows one of the basic L i n dsley  themes, a theme 
that prevade s every other e d u c a t i o n a l  philosophy that he 
proposed. This is the idea that a result is based upon an 
ac tion and upon a c ce ptance  of the re ali ty of the need for 
the action, itself based u p o n  the as su med perception  that 
the result is needed. "As ed u c a t i o n  extends, the desire and 
de man d for it increase" (Halsey I, p. 80).
In the p a rti cu lar i l l u s tratio n of this accepted 
m u l t i p l i e r  effect, he e x plained  that the "gradu al supply to 
the c o mmu ni ty  of persons qu a l i f i e d  and willing to instruct, 
and the con s t a n t l y  in cr e a s i n g  thirst for kno w l e d g e  among the 
people, will react upon each other -- the latter making room 
and giving e m pl oymen t to the former" (Halsey, I, p. 80).
Once te ache rs  are traine d and school s develop out of the 
a v a i l a b i l i t y  of qualif ied  instr uctio n,  benefi ts to the 
c o mmun it y are evidenced, L i n ds le y explai ned . The number of 
w or k i n g  la borer s would not diminish, but the condi t i o n s  in 
w h i c h  they worked would e v e n t u a l l y  be improve d through 
education. And even though ev eryon e would not be educated 
to the same degree, ev ery one  would be educated, thereby
raising the standards of ail. Still, there would be rewards 
for the better educated, who would become leaders in the 
c o m m u n i t y  by virtue of their sup erior education. But, he 
suggested, the poor when educat ed would become more 
indus tri ous, useful and happy in the same pro po rtion as the 
rich when educated.
So, it seemed to Philip  L i n dsley that what Ten ne ssee 
nee ded  was a vastly expanded U n i v e r s i t y  of Nashville. Once 
the d ev elopmen t of this i n s t i t u t i o n  began, it would trigger 
c o r r e c t i o n  of many other ills c o n f r o n t i n g  T e n ne ssee society 
with the co rr e s p o n d i n g  ev al u a t i o n  being placed more on the 
s uc cess of the su ccess than on the cause and effect 
r e l a t i o n s h i p  (the U niv er sity of N a s h v i l l e  ed ucati ng the 
people) .
The Pu blic Lindsley, A Summary
Philip Lindsl ey could be viewed as a man who gave 
e x p r e s s i o n  to education, for it was educat io n that dominated 
his life and around it he built a myt hology of the human 
ex per ience. His inte rp r e t a t i o n  of this e x pe ri ence was 
a d e q u a t e  for him and for his fe eli ng about the human 
co n d i t i o n  in general. He did not dispute the u nde rl ying  
a s s u m p t i o n s  of accep t a b l e  ed ucat i o n a l  phi los ophies: namely,
that they be for the people, be nonbou rge ois, and represent 
an h i st orical in ev it ability  that ult im a t e l y  the public would
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dec ide  what was best for the public. For him, a theme of
p a r t i c u l a r i s m  was pervasive; what was good for the
individual as struct ured by Lin ds ley was thought to be good 
for the pe opl e as a whole. He seemed never to ab st ain from 
the belief that he had the answ ers for higher  education in 
the West and that his ins ti tu tion offered the o pportu ni ty to 
de liv er those so lutions  and ab solve  the sins of ign or an ce 
and mental laziness.
That he could have presented some new a l t e r n a t i v e s  is
not so much at issue as his choice of loca tion and the
at mosphere evident in that locale. Lindsley had gone west 
to be an educ ator and an e d u c a t i o n a l  leader and orator.
Yet, he had not chos en  to become of the West. Instead, he 
remained an e a st er ner who from a western pulpit critized 
eas tern higher  education. But it was nonethe less ade qu ate 
eno ugh  in his mind to serve as an eve r - p r e s e n t  threat to his 
in st it ution' s security. And it served, too, as a standard 
ag ai n s t  which he would bounce his own progress and 
situation. He as soc iated  wi th the East insofar as he 
ac hieved a n o toriety  that the East accords to success. But 
he fashioned his at tem pt s at success in the West.
Lindsley's m i s u n d e r s t a n d i n g  of the irony of his situ ation  
colored the very terms on which he was ac corded the 
opportunity to succeed. In at te m p t i n g  to outlin e his goals, 
he mi sjudged the cri te ria wh ich would es tablish the
w o r t h w h i l e n e s s  of the venture. Accordingly, the more 
frequent and e x pr essive  the stat ement of his concept for the 
U n i v e r s i t y  of Nashville, the more ground he lost in 
a c q u i r i n g  the necessary fo unda t i o n s  of support. If Lindsley  
the man was admired in many N a s hv il le circles, Lindsley the 
e d u c a t i o n a l  p hilos op her was misu n d e r s t o o d  or largely 
ignored. His defe n s i v e n e s s  built upon itself with an 
u l t im at e course ch artered for failure for his institution, 
the l a bo ra tory for his experiment.
Li nds ley set for hi ms elf a task, which produced a m a n y ­
p ron ged problem. Yet, he appr o a c h e d  the challenge as one of 
li mited  themes of focus. Th e  attempt to draw these various 
as pe c t s  together in a single whole, the Univer si ty of 
Nashville, was not to be realized. The Lindsley a p p r o a c h  to 
r e c o g nizi ng  and r ectifyi ng  the public percep tion of his 
i n s t i t u t i o n ' s  troubl ed image began not with the pro jection 
of a pos itive image but with the de fense  of a negative. He 
c a r r i e d  forth less a theme for the school than a body of 
pe r c e p t i o n s  to which he must respond.
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CHAPTER V 
CONCLUSION
The process used in examining the themes of Philip 
Li ndsley's Nashville career was drawn from a number of 
sources. Several approaches were combined to look at the 
in sti tu tion and at its chief source of direction. In 
examining the institution, the analysis was undertaken to 
focus on its prime mover, Philip Lindsley. And in examining 
Lindsley, the emphasis was placed on his publicly held 
ph ilosophi es on higher educat ion and on the University of 
Nashvi lle  as a vehicle to execute those philosophies.
Lindsley is an intriguing and important historical 
figure in higher educatio n because he represents a dramatic 
and memorable exception to the pattern of organizational 
behavior associated with the notion of institut ional saga. 
Sociologi st  Burton R. Clark's classic work, The Distinctive 
C o l l e g e , brings atte ntion to one model of organizational 
development: a non de scrip t or flo un dering  campus hires a
charis mat ic new president whose ability to infuse faculty, 
students, alumni, and external publics wi th a vision of 
in stitution al trans formation  —  from invisibility to 
d is tinctio n and academic excellence. Clark, for example, 
cites the case of Frank Aydelotte at Swarthmore College. In
the 1920s and 1930s a st rug gling  Q u a k e r - a f f i l i a t e d  small 
co ll e g e  in P e n n s y l v a n i a  gained national and i n t e r n a t i o n a l  
p ro m i n e n c e  w he n its new president brought with hi m a plan 
for an "Am eric an  Oxford " using the e l e m e n t s  of an honors 
program, tutorials, and senior seminars transp lanted from 
his own Rhodes S chola rs hip ex perience to the Am er ican 
c a m p u s .
L i n d s l e y  appears to follow this pa tt e r n  almo st  a ce ntury 
before A y delot te  at S w arthmor e and Ar thur Morgan at An tio ch 
College. Yet, the curious  and important switch is that the 
saga —  the lege nd ary and heroic image and memory -- follows 
the president, not the organization.
Dr awi ng on the w r i tings of Talcott Parsons and Philip 
Selznick, John Corson sugges ts in G o v e r n a n c e  of C o l leges 
and U n i v e r s i t i e s  that the character of an i nstit ut ion is 
i**brmulated by a course of adapti ng to both in ternal and 
ext ernal  pressures. "The sum total of the factors men ti on ed 
is the i n s t i t u t i o n a l i z e d  value system of trustees, 
president, deans, department heads, and facult y" (Corson, 
I960, p. 179). These value systems, wh en combined with the 
i n t e r n a l / e x t e r n a l  pressures, form the i n s t i t u t i o n a l 
character; the chief purveyor to the vari o u s  publics of the 
in stit u t i o n  is usually the president.
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The idea of institutional character  is further defined 
by C lark  and by John Thelin. W e  learn of or ganizational  
saga and of his toric personality, each e x a mi ni ng the 
in gredi en ts and formul at ion of the ins tituti on al character. 
This cha ra cter is perpetuated throug h a strong self- 
fulf illin g belief that becomes workable through 
i n s t i t u t i o n a l  s e lf-imag e and th rough its public image.
After a while the successful perceptio n or icon becomes 
a cc epted as the fact, often se par ate from the truth of the 
origi nal  i nstit ut ion or repre sentative  spokesman.
Be gi nning at the turn of the century, co lleges  
cult iv ated their public images through ca refully crafted 
publicity campaigns. In so doing instant reputations were 
of te n t i m e s  created wherein young in stitutions  took on the 
vestiges of their older, more e s t a b l i s h e d  neighbors. But in 
the early to m i d - n i n e t e e n t h  century, it was the public 
spokesma n or presid ent who molded public opinion.
Daniel Bo orstin describes an image as a pseudo-ideal.
As such it is ’’synthetic, believable, passive, vivid, 
simplified, and a m b i g u o u s ” (Boorstin, 1962, pp. 185-193):
1. Syntheti c ” It is planned: create d especial ly to
serve a purpose, to make a cert ain kind of i m p r e s s i o n . ”
2. B e l i e v a b l e  ” . . . if an image is to be vivid and to 
succeed po pul arl y in o v e r s h a d o w i n g  its original, it must not 
outrage the ordinary rules of co m m o n  s e n s e . ”
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3. Passive "In the beginning the image is a likeness 
of the cor poration; finally the co r p o r a t i o n  becomes a 
li ken ess of the image. . . . Because an image is essentially 
passive, it need have very little to do with the activities 
of the c o r p o ratio n itself."
4. Vivid and concrete "The image is limited. It must 
be m or e g r a sp ab le than any specific list of o b j e c tiv es ."
5. S i mp li fied ". . . an image must be simplier than 
the object it rep resents."
6. Ambi gu ous "It floats so m e w h e r e  be tween the 
i magin at ion and the senses, between e x p e c t a t i o n  and 
r e a l i t y ."
B o o rstin suggests that prior to the Gr ap hi cs Revolution, 
thinki ng was more along the lines of ideals than images.
"The image is made to order, tailored to us. An ideal, on 
the other hand, has a claim on us. It does not serve us; we 
serve it. If we have trouble strivin g toward it, we assume 
the matter is with us, and not with the ideal" (Boorstin, 
1962, p. 198).
Philip Linds le y dealt with ideals, but he crea ted an 
image for hi mself as the messen ger of those ideals. He 
failed to create the image of the U n iversit y of Nashville  as 
the site for the im plement at ion of those ideals. The 
i n s t i t u t i o n a l  personality or the o r g a n i z a t i o n a l  saga was 
incomplete. Withou t an adequate proj e c t i o n  for a viable
outlet for his ideals, his image as a spokesman was not 
believable nor focused enough to be simply packaged.
While it cannot be det ermined if Lindsley wanted 
greatness for himself or success for his institution (or 
both), he lived in an age when public recognition or fame 
did not necessarily lead to greatness; in fact, greatness 
usually led to fame. "The past became the natural habitat 
of great men. The universal lament of aging men in all 
epochs, then, is that greatness has become obsolete" 
(Boorstin, 1962, p. 46). Had there been created through the 
University of Nashville pamphlets or through the Nashville 
newspapers a Philip Lindsley, great in educational ideals, 
he might have succeeded in becoming a hero. As it was, he 
was less than that and was so in an age when that status 
served up less than a full measure of the prerequisite of 
greatness. Were he alive today, perhaps the strived for 
hero status could be achieved through celebrity status, 
which can more easily be fabric ated than can greatness. But 
were there not people during the Lindsley era who had 
achieved greatness without the accom panyi ng  notoriety? 
Probably not, for to acquire public recognition, there had 
to be either an accepted instance of achievement or at least 
the perception of achievement. And there were few effective 
tools to create the perception without the happening of the 
e v e n t .
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A related analysis of the public Lindsley was drawn 
against those criteria necessary for the existence of an 
icon. While not viewed in the usual sense of religious 
emblems, these cultural ciphers or admired artifacts —  
tangible or intangible —  assist the public in deciphering 
attit ude s and assumptions. As objects they are approached 
objectively; as emotions they reflect a level of love, of 
respect, of reverence.
The G re ek root, e i k o n , means image. Perhaps a more 
specific and usable definition is offered by Marshall 
Fishwick: "the craving for external expressions of internal
co nvict io ns" (Fishwick, 1978, p. 3). "Icons are symbols and 
mindmarks. They tie in with myth, legend, values, idols, 
aspirations . . . . The old process continues: history
becomes mythology, mythology begets ritual, ritual demands 
icons. Concepts end up as creeds and icons" (Fishwick,
1978, pp. 4-5).
In his pioneering 1939 work, Studi es in I c o n o l o g y , Erwin 
Panofsky addresses icons as the relationship between the 
subject matter of meaning (of art works) and their form.
W i t h  this associ ation  of dis tingui sh ing between meaning and 
form, icons can be viewed on many levels and with many 
co mpatible words: "cipher, symbol, artifact, emblem,
amulet, totem, allegory, charm, idol, image" (Fishwick,
1978, p. 5). As icons develop, their language evolves along
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with them in the form of legends, beliefs, veneration. And, 
like Boorstin's  pseudo-ideal, the icon and its language 
demand a cult for full expression.
But before an icon can secure the following of a loyal 
cult, it must develop the form aspect of Panofsky's 
for m/meaning equation. It is this form that serves as the 
process for delivering on the other ingredients that create 
and support the ideal, the saga, the historic personality, 
the image. This delivery system is the essence of image- 
making and successful  leadership. Where institutions, 
roles, persons, or symbols are perceived to be infused with 
transcendent powers, they are said to be charismatic.
According to the International Encycloped ia of the 
Social S c i e n c e s , charisma is "the quality which is imputed 
to persons, actions, roles, institutions, symbols, and 
material objects because of their presumed connection with 
ultimate, fundamental, vital or de r-determining  powers" 
(Sills, 1968, II, p. 386). The influence of individuals who 
"experience" charisma directly is called charismatic 
authority, with these people being creators of new order as 
well as breakers of the established routine order. Since 
charisma places its bearer in the position of being believed 
to have contact with that which is vital and powerful, the 
charismatic person is necessarily authoritative.
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C ha risma is seen as a form of power by at least one 
cu rr en t scholar, but in using the term he equates it with 
trust in leadership. And of the three elemen ts of trust, 
James Fi sher stress es distan ce over style and perceived self 
conf ide nce. Accordingly, he states that trust is enhanced 
by re mot e n e s s  rather than by intimacy. "Do not be hesitant 
to dismiss or re assign someone who persists in closing the 
d i s ta nce" (Fisher, 1984, p. 77).
In his presen t- day manual for univers ity presidents, 
Fi she r stress es the imp or ta nce of the a r t i c u l a t i o n  of the 
p r e s i dent 's  special vision, mission, or cause for the 
instit uti on. Wi thout  this the pre si dent will not be viewed 
as a true leader. "A mission is grand and all-embracing, 
and includes lofty, huma nisti c co nce pts like peace, 
progress, freedom, and the we lfar e of the communit y and 
g re ater public as well as the sp ecifi c mi ss ion for the 
u ni ve r s i t y "  (Fisher, 1984, pp. 57-58).
In another re co mme n d a t i o n  to p resi de nts he urges, 
"Remember, this is the time to dream." Once the dream has 
been documen ted and pubicly ver balized, Fisher says that a 
legend or myth will grow around the president. "The myth, 
of course, will be bigger than the real people or 
institution; the myth can grow so long as the president does 
not take it seriously or accept it as fact" (Fisher, 1984, 
p. 60). The fabric of the myth then becomes the public's
pe rce p t i o n  that the presid ent can lead and influence, 
th ere by m i r r o r i n g  their own dreams and aspirations.
The major factor in developing the pre siden ti al aura of 
c h a ri sma is the presid en t's of f-c a m p u s  image, a c cord in g to 
Fisher. Like icons and pseudo-ideals, this externa l image 
builds upon itself. If the public's i m pressio n is that the 
pre si de nt is well received by the general  public, this will 
set the stage for acceptanc e within the i ns titutio n and by 
other external groups. "For even the most experienced, 
im portant, s o p h i s t i c a t e d  people make judg me nts based on how 
man y people admire an in dividual" (Fisher, 1984, p. 145).
No ma tter what the concept used for analysis, there is 
much sim ilar it y in both the stages of the process of 
a c q u i r i n g  a proje cted image and the n e c essar y i ngred ie nts 
used in p r eservin g that image.
Philip L i n d s l e y  was a public figure and a c c o r ding ly  had 
an image before the publics he addressed. While the content 
of his mess a g e  was often thought provoking, if not 
controve rs ial, the manner  in which he presented his ideals 
was in su f f i c i e n t  to secure the end resu lts to his liking.
While al ready addressed in Chapters II, III, and IV, a 
brief review of the an swe rs to the questions  posed in 
Ch apter  I is undertaken.
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1. Given that e ducatio na l his toria ns  refer to
of hisLi nds ley's publis hed papers as the pri mary source
edu ca tion al  philosophies, how did he in f l u e n c e  his standing
in history by selecting what would become the only readily
a v aila bl e re sourc e to his educational cont r i b u t i o n while
provid ing  scant men tion of the impact of these ideals?
Lindsley, no matter what his intention, did little to 
con vince  his to r i a n s  of his success at the U n i v e r s i t y  of 
Nashville. In fact, ex cept for the early years, few 
sp eci fic plans were offe r e d  that would carry out his Grand 
Experiment. He was de stined to fight for survival at his 
adopted i ns titutio n and in the end even lost support of the 
board. It was this inab il ity to sway public opinion that 
limited the e f f e c t i v e n e s s  of the pre sident who saw himself 
as having an answer for the average Tennes seean . Yet, he 
spent 25 years attempt ing to influence those very people.
2. Given the range of the Li ndsley ed uc ational  
concerns, did he serve m or e as an ed u c a t i o n a l  spok es man than 
as an e ducat io nal leader?
Lindsley was very much the ad vocate of edu ca tional 
reform. C o l l e g e s  training teachers who would teach in 
public schools, developme nt of a more p r ac tical college 
c ur ri culum in addit ion to liberal studies, state support for 
higher education, and private donorship and p a tr on age for 
local higher edu cation were frequent L i n d s l e y  themes. It is
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la rge ly this series of pr opo sal s for which he is remembered 
as an education al  leader. In a sense, his public oratory 
became the substance of leade rs hip because of the nature and 
br eadth of his ed ucational themes and recommendations. 
T he refore,  he was a spokesman, and thr ough his message he 
became a recognized leader on a con ceptual plane. But as an 
a d m i n i s t r a t i v e  leader im p l e m e n t i n g  his own proposals at his 
own institution, he met with limited success.
3. W h i c h  of his views were im ple mente d with re aso nab le 
su cce ss at the University of N as hv ille?
L i n ds le y was able to turn a college into a unive rsity as 
Cu mb e r l a n d  C o l l e g e ’s name did change to the U n ive rs ity of 
Nashvi lle , and it did so wit h  the consent of the Tenn es see 
L e g i s l a t u r e  —  but not without long and heated debate.
He did achieve so m e  public support for his private 
i n s t i t u t i o n  through the series of public land grants 
d ed i c a t e d  to his ins titution.
Likewise, he se cured eno ug h private financial backing to 
keep the doors open for 25 years, so mething that could not 
have hap pened with tu it io n fees alone but still re pre sen ted 
no s i g n i fi cant acqu is iton of specific and substantive 
s u p p o r t .
In his exha ustive  theme of assoc i a t i n g  education with 
democracy, with the in tended b enefic ar y of such being the 
av er ag e ci ti z e n  —  the farmer and the mechanic —  he was
mor e su cce ssf ul at changing his own insti t u t i o n ' s  curri culum 
than wi t h  any ove r w h e l m i n g  a c c e p t a n c e  and under s t a n d i n g  on 
behalf of the public. As he saw most poten ti al U ni ve rsity  
of N a shvi ll e students being i n a d e q u a t e l y  educated and having 
limited interest in the classics, he geared the c u rriculu m 
to include the us ual  liberal e d u ca ti on but also to be 
directed to sci entific and other practical  subjects.
4. How have historian s treated the man and his 
ph i l o so phies apart from the U n i v e r s i t y  of N ashvill e' s  
su cce sses and failures?
Indeed, most h i storia ns  largely ignore the in sti tutio n 
other than it ser ving as a basis from which Lindsley was 
president. Generally, the man is ha ndled with care by 
historians. They focus on the content of his Grand 
Ex per i m e n t  and the many themes he i n troduc ed  at that early 
point in his Na s h v i l l e  career; they ignore his limited 
su ccesses within the E xp erimen t as if to su gge st that to do 
other than fail wo uld have been impossi bl e at that time, at 
that place. It seems, then, that h i s t o r i a n s  have placed 
Philip Lindsley in the role of spok esman for higher 
education, even though his themes were often directed only 
at the U niver si ty of Nashville, though som etimes they were 
more universal. But even when they were a p p ea ri ng generic 
and univer sal in scope, his intend ed result was to benefit 
his individual school. But if his theme of pa rti c u l a r i s m
was valid, then what was good for the University of 
Na s h v i l l e  could well have been good for higher ed uca tion as 
a whole. But as little was p ermane nt ly secured in the way 
of su ccess at Nashville, then there can be few parallels 
drawn for the w h o l e  of education.
Most refer e n c e s  to L i n d s l e y  come from only three of his 
publi c addresses: the Inau gu ral Address, the 1829
B a c c a l a u r e a t e  Address, and the 1837 Commen ce ment Address.
5. After the failure of the "G ran d E x p e r i m e n t , ” did the 
tone of the L i n d s l e y  me ss ag e co ntin ue  in the same manner?
Th ere  is no specific p oi nt at w h i c h  the Grand Ex pe r i m e n t 
failed; in fact, there is li ttle to suggest that it ever had 
ta ng ib le b eg innin gs  other than in the mind and di sco urs es of 
its creator. As noted in Ch ap te r IV, the f r e que nc y of the 
L i n d s l e y  d i s c o u r s e s  and ot her publi shed articles waned 
c o n s i d e r a b l y  during the last half of his Na s h v i l l e  career.
If the tone so fte ne d during the late speeches and the late 
n ew s p a p e r  editorials, it n ev er com pl etely moved away from 
the plight of his i ns ti tution  and its competition.
6. What indication, if any, does Lindsley offer of 
a c c e p t a n c e  of any of his r e c o m m e n d a t i o n s  and pleas for 
support?
There is li ttle public a c k n o w l e d g e m e n t  by Li ndsley  that 
he felt he was su cce ssf ul in gaining  enough su pport for the 
U n i v e r s i t y  of Na shville or that his general m e s s a g e  of
" ed u c a t i o n  is the key to success" was ac cep ted  by the 
public. His atta c k s  on the press indica ted that by the end 
of his years in T e n ness ee  he felt his messa ge had not been 
received by the re ading public. While he chose to place the
re s p o n s i b i l i t y  for this with newspaper editors, he
n o n e t h e l e s s  se emed to be ackn o w l e d g i n g  his i n a bi lity to 
rally pu blic se n t i m e n t  around his cause.
7. Has a level of promine nce been accorded this man
that is not establ i s h e d  even in his own papers?
As he is ra rely evalua ted  in terms of his ach i e v e m e n t s  
or fa ilu res at the Uni ve rs ity of Nas hvi ll e but instead on 
his ab ility  to speak in a public forum on education, the 
level of p r o m i n e n c e  is based on co nce pts and philosophies, 
not on succe sses. As his papers, and p a r t i c u l a r l y  several 
a d dres se s in the first half of his 25 year career, provide 
the basis for acc o r d i n g  him prominence, there is 
c o n s i s t e n c y .
8. Is there any indic ation  that Lindsl ey at t e m p t e d  to 
stage his public d iscour se s in such a manner as to reinforce 
his me an ing by re peti t i o u s  bo mba rdmen t of the public with 
ideas e n c a p s u l a t e d  in a co nsi stent  form so as to give an 
a f t e r - l i f e  to his ideals?
There is no d is ce rnible  evidence that L i n ds le y was 
unusually con c e r n e d  with his own his torical evalu ation. And 
even though he did repeat edl y push several fa mil iar themes
to the Lindsle y listeners, these themes genera lly had less 
to do with his record in history than with the immed iate 
problems c on fronti ng  his institution. Most frequently these 
concer ns were, in one for m or another, financia l wo rr ies for 
the U n iv er si ty of Nashville. Th e r e f o r e  with so many 
pressing concerns on the im m e d i a t e  horizon, he could afford 
little time charting the course for his perpet ual image for 
future generations.
But Linds ley was aware of the i m po rt ance of hi sto ry and 
the role it played wit h all generations, as well as the 
sig ni fica nc e of h i s t o r i c a l  interpretation. "But in spite of 
human m e n da city and l i a bi li ty to error, we are obliged to 
confid e in testimony; or to abide in ig norance of all events 
and things which we cannot wi tness or investig ate 
personally, or for ourselves. Wh at do we, what could we 
know of hist ory or geography, of past ages or remote 
countries, except by and through the testimony of others? 
(Halsey, II, pp. 676-677).
In another discourse, Li nds le y said, "The great ma sse s 
of man kind have, at all times, been cont rolle d and di rected 
and fashioned by the wi sdom or the cunning or the will of 
the few. And it is the char ac ter of the few which 
invari abl y fixes the h i s to ric c h aract er  of every age and of 
every country" (Halsey, III, p. 134).
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9. In making his public addresses, did Lindsley fail to
present hims e l f  as a safe and tr usted figure linked to a 
comfortable, sound past leading toward an unthr eatenin e 
future?
As noted in Chapte r IV, L i n d s l e y  found it difficult to 
rally suppor t for his cause. He had gone west but ca lled on 
eastern sta ndards even as he cri ti zed easter n education and 
the lure it possessed for many stu dents from the West. Even 
as he a d dres se d Te n n e s s e a n s  on the state of poverty, he 
assured them of the road to flee that condition: 
education. And as these laboring farmers and mechanics —  
as Lindsley was prone to label the ma jority of citizens in 
T e nnes se e —  listened, they heard the unive rsity  pr esident 
once again dr awi ng com pa ri sons wit h  the land east of the 
mountains: "Visit any Easter n college, and you will find 
nearly all the in du st r i o u s  su cce ssf ul students belonging to 
the mi ddling and poorer classes" (Halsey, I. p. 231). He 
noted that the learned pro fessions, too, were composed of 
people from the hu mbl est walks of life. Why and how?
Because the poor went to college and, being accustomed to 
hard work, became studio us college lads who advanced in 
their careers af ter graduation.
L in dsley supposed there were some 5,000 rich T e nn essee 
familes. If any of them listened, they heard their studen t 
o ff sping d e sc ribed as spending their time in "mad fr oli cs
and ruinous dissipation " and their m oney wasted on tuition 
in eastern seminaries. And if the poor listened, they heard 
that they should attend the local f in ancial ly  burdened 
university, become s c h o o l m a s t e r s  wh ile preparin g for their 
careers, and then forsake the b ac kg rounds they knew best.
Once accep ted into his formul a for success, the listeners 
were then presen ted with L i n d s l e y  the preacher who tied all 
this succes s via educat ion to Christianity.
Lindsley represented the sound easter n standard s that so 
attracted the few rich and some of the ambitious poor. Yet, 
he did so as he attemp ted to c u l tivate  those same values in 
a rural st ate  with two s t ru gg ling i n s t i t u t i o n s  that did not 
equate with the perceived value of a t tend in g college in the 
E a s t .
10. Was there any point in his pu bli c add resses wherein his 
emphasis seemed to change fr om the U n i v e r s i t y  of Nashville 
to the pe r p e t u a t i o n  of his own image via his edu cational  
philosophi es?
Lindsley was con sis te nt in his pu blished essays and 
public address es in that he was al ways fighting for the 
Un iv ersity of Nashville. M ost often this plug for support 
came in the midst of broader issues, but oftent imes these 
issues served as frontl oa ding cu l t i v a t i o n  for his 
i n s t i t u t i o n .
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PHILIP LIND S L E Y  died in 1855, five years after his 
r e s i g n a t i o n  from the Univers ity of Nashvile. The T e n nessee 
L e g i s l a t u r e  a t t en de d the funeral as a gr oup  and issued a 
r e s o l u t i o n  to that effect. Many published tributes recalled 
Li n d s l e y  the educa tor —  one by Dr. Van R e n s s e l a e r  seemed to 
s u m m a r i z e  the career of Philip Lindsley: "He ac cepted  the
presi d e n c y  of the Univ er sity of N a s hv ille in 1824, and for a 
quar t e r  of a cen tury devoted his life to the instit ut ion"  
(Halsey, III, p. 76). Yet, his percei ved c o n t r ibu ti on to 
higher e d ucati on  was to project a broad image of what the 
great A m e r i c a n  u n iv ersity  might be —  rather than to develop 
his own i n s t i t u t i o n  as a l a bo ra tory for his e du cationa l  
i d e a l s .
The great A m e r i c a n  u n ive rs ity pre sident prece ded the 
great Ame ri c a n  university.
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Colleges and universities have historically found that their 
projected image, character, prestige, and reputation is highly 
significant to success, even though these illusive indicators of 
quality may be little more than emotional responses to what 
people believe, rather than reality. These over-simplications 
are based on filered messages and perceptions, and when they 
occur, a Gestalt view results that relates to the institution as 
a whole. One avenue often utlized by institutions of higher 
education to achieve this institutional image or character is 
through the president or major spokesman.
One important historic case of the spokesman's role in higher 
education is that of Philip B. Lindsley, educator and 
Presbyterian clergyman, who served as president of the University 
of Nashville from 1825 to 1850. He is, in effect, the nineteenth 
century precusor of the twentieth century university president. 
While involved in all aspects of his small and struggling 
institution, he devoted much of his time and energy addressing 
the external affairs of the university. He solicited monetary 
support both from individual citizens of Nashville and from the
State of Tennessee for his private nonsectarian institution. He 
was keenly aware of the power of the press in influencing public 
policy just as he understood that higher education is not an 
isolated entity, but instead, one that must fit within the 
overall needs of society —  economically, socially, educationally 
(at all levels of lower public education), and morally.
The Lindsley of nineteenth century Nashville stood in 
dramatic relief to most college presidents of the time. But his 
legacy was not to be in his own university, which closed shortly 
after his resignation in 1850. Instead, the significance of 
Philip Lindsley would be in the themes he addressed, through 
public speeches and published papers, regarding the direction of 
higher education in Tennessee and beyond.
In this frontier environment, where the impossible was 
thought only slightly less attainable than the difficult, Philip 
Lindsley confused the visionary with the real and turned his 
dreams into illusions. Herein lies his importance as a "type" 
and "role" for the American college president.
His professional inscription stands separate from the 
University of Nashville. He became a symbol of educational 
leadership through the celebration of his philosophies and 
creeds. After a while and with his repeated oratory, Philip 
Lindsley's reputation gained increased acceptance merely because 
of his recognition. Image and institution ceased to be one.
